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SYNTHESIS 
TITLE: FOSTERING THE SPEAKING SKILL THROUGH TASK BASED LEARNING IN 
EFL IN THIRD GRADERS 
AUTHOR: Luisa Fernanda Laverde Sánchez 
KEY WORDS: Children, English learning, speaking skills, task based learning 
How children learn a foreign language: children have time to learn through play-like activities. 
They firstly make sense of the activity and then get meaning from the adult‟s shared language. 
Depending on the frequency of English sessions and the quality of experience, each child begins 
to say single words or ready-made short phrases in dialogues. English sessions are fun and 
interesting, concentrating on concepts children have already understood in their mother tongue 
(Dunn, 2014). 
Task based learning: The task also has a sense of completeness, being able to stand alone as a 
communicative act. (Nunan, 2004). A pedagogic task is a part of classroom work that includes 
learners in handling, creating or interrelating while their attention is focused on mobilizing their 
grammatical awareness in order to express meaning; the pre-task; while task and post-task 
played an important role in this Project.  
 Speaking Skills: Teachers help children by providing authentic practice that prepares them for 
real-life communication situations to develop logically connected sentences which are 
appropriate to specific contexts, and to do so by using comprehensible pronunciation; The 
aspects of pronunciation, accuracy, fluency and accuracy were analyzed.   
DESCRIPTION: The proposal offers a practical solution to the process of teaching and learning 
English in third graders in a public school in Bogotá, contrasting personal empirical experiences 
or habits with theoretical context.  The methodological strategy involves the elaboration of four 
units focused on the advance of basic oral skills with the use of procedures that stimulate hands-
on work through task based learning. 
SOURCES:  
Cameron, L. Teaching English to Young Learners. Cambridge: Cambridge University Press.  
2001. 
Council of Europe A Common European Framework of Reference for Languages. 2001 
Ministerio de Educación Nacional Colombia. Al tablero No. 37. Octubre-Diciembre.2005. 
Ministerio de Educación Nacional República de Colombia. Estándares Básicos de Competencias 
en Lenguas Extranjeras: Inglés Formar en lenguas extranjeras: ¡el reto! Lo que necesitamos saber 
y saber hacer.  2006 
Ministerio de Educación Nacional de Colombia. Ley General de Educación.1994 
Ministerio de Educación Nacional de Colombia. Lineamientos curriculares- 
Idiomas extranjeros. Bogotá.1999 
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Luoma, S. Assessing Speaking. Cambridge University Press. 2008 
Piaget, J. The child's conception of the world. New York: Littlefield Adams. 1990 
Willis, J. & Willis, D.  Doing Task-based Teaching OUP. 2007 
METHODS: This research is categorized as action research, with qualitative analysis. Methods 
were carried out during the whole process depending on the task or investigation stage. 
Theoretical Methods: Methods that allow the conceptual interpretation of all data found.  
Empirical Methods: Surveys, Questionnaires, Tasks, self-evaluation grids and video 
transcriptions.  
Analysis-synthesis: The integration of scientific knowledge evolving laws and general principles 
governing the various phenomena or reality used with the purpose of analyzing the data and 
drawing the conclusions of the experience of the study. 
History-logic: Analyzes the specific path and conditions of the theory.  
Both were used at the beginning of the study and checked throughout the whole process with the 
purpose of gathering the most important constructs in terms of previous research experiences, 
legal issues and theoretical foundations of task based learning. 
Hypothetical-Deductive: A hypothesis is proposed because of inferences from empirical data 
used to state the logical reasoning of the theoretical foundations as well as gathering the most 
relevant issues in terms of task based learning. 
Model method: The theoretical aspect of the didactics. 
CONCLUSIONS: Speaking is easy for children to acquire when there is plenty of practice in a 
ludic way by using adequate L2 tasks related to rhyming, repeating patterns, games, 
manipulating objects and presenting situational thematic that favor creative environment to 
contextualize on the topic to be developed allowing them to go further. 
The English teacher must provide necessary conditions to create favorable atmospheres. This 
means affect, permanent motivation, appropriate material, supervision of the quantity and quality 
of tasks, enough input, and feedback.  
DATE: 2016 
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INTRODUCTION 
Speaking is considered to be one of the most difficult skills to develop in a foreign 
language. The proposal in this study was designed taking students‟ linguistic needs, ages and 
preferences into account.  The conclusions of this research showed how the implementation of 
task-based learning (TBL) can encourage learners to express themselves spontaneously. 
A diversity of difficulties established in EFL climate, along with the examination of 
principles and methodologies in language teaching have inspired the design of the didactic 
strategy that is focused on clear order by means of four units through the development of pre- 
task, during task and post- task stages. 
This proposal aims to develop the English speaking skills of 35 third graders (Population, 
and 10 sample) by trying to transform their passive behavior into active participation.  Its design 
was based on concepts and principles taken from task- based learning through the practicum 
sessions carried out. 
The research method applied was action research; after analyzing the implementation and 
outcomes of the proposal, it could be said that task based learning contributed to make learners 
more participative. As a result of this, the syllabus as well as the curriculum was reinforced: 
giving a more meaningful sense of the experience.  This research project was framed on the 
importance of researching and promoting speaking in the field of primary education, 
understanding that learners benefited from the awareness of entailments of tasks which are 
necessary in the formation of a young learner. 
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  As a researcher, I think that it is necessary to develop consciousness of the necessity to 
implement activities that reflect on students‟ interests and needs which encourage them to 
strengthen their personal development.  This therefore enables students to participate as the main 
subjects who uses the foreign language to communicate through appreciation of themselves and 
others providing spaces to overcome difficulties and to ensure performance.  
The problem identified for this research project is described as follows: based on the 
researcher's experience in the English teaching field at primary level, it has been observed that 
the learners‟ performance is currently limited to do what the teachers ask them to do, sometimes 
they are not aware of the importance of making their own decisions that can contribute to their 
learning; this situation made the researcher starts observing to what extent the third grade 
English class students at the public school developed speaking skills or not. 
According to Brown (2000), motivation encourages learners to find satisfaction in a well 
done task, to involve students to focus their attention on particular speaking skills; in the case of 
this study, skills demanded the task based learning cycle: pre-task, during-task and post-task. 
The manner children feel about themselves and their abilities can either ease or obstruct 
the learning process.  For this reason, the main aim during this research was to design and 
implement tasks which encouraged learners' oral output.   
Tasks were chosen, updated and applied creatively through materials to children´s 
personal, affective and cognitive potential as a means of exploring new knowledge; task based 
learning is used to propitiate an interdisciplinary approach for integral interaction views, as a 
way to negotiate meaning with others (Nunan, 2005). 
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For all those reasons, this action research study has the following as research categories: 
Scientific Problem: the lack of task based learning cycle use, in order to develop the speaking 
skill in English as a foreign language with third graders.  Fundamental contradiction: Students 
do not reach speaking skills levels determined for third grade, according to the basic standards of 
competence in the foreign language, defined by the Ministry of National Education. In 
consequence the Object of study is: The process of teaching and learning English as a foreign 
language, with children in public schools. The Field of action: Task based learning to improve 
the speaking with third graders. The main Objective: to develop speaking skills in English, 
through the use of task based learning (pre-task, during task and post-task). 
The research question is: How can a didactic strategy based on the encouragement of the 
appropriation of task based learning cycle enhance speaking skills in English as a foreign 
language with third graders?         
 The Specific Objectives are:                                                                                                             
1. Identify the categories (fluency, accuracy, rapport, pronunciation) that motivate a group of 
third grade to interact in English.                                                                                                     
2. Establish how through task based learning (pre-task, while task and post task) children get 
involve in speaking activities.                                                                                                           
3. Demonstrate how children communicate in English to interact through task based learning. 
      In the background, it was necessary to revise some studies on task based learning in 
national contexts; the first by Rodríguez-Bonces (2010) her findings mentioned that the task is 
currently considered to be the most effective means of promoting second language acquisition 
and that teachers advocate better language learning when students are not focused only on 
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linguistic forms and did not interrupt the learning process and achieve the expected outcome.                                                                  
In Peña & Onatra (2009) their findings stated that spoken language is used less confidently by 
learners in the English as a foreign language in secondary schools and this has become a 
challenge for most teachers. Students used the different demands of interaction and this helped 
them to get confidence.  The third background research by Rooney (1998), he stated that for the 
purposes of his project, task was defined as an activity in which the target language is used by 
the learner for a communicative purpose (task) in order to achieve an outcome as a unit of 
organization in the syllabus design.  On Carless (2001), his findings consisted of four themes: (a) 
noise/indiscipline, (b) the use of the mother tongue, (c) the extent of pupil involvement, (d) the 
role of drawing or coloring activities and following instructions.  These categories took part in 
the implementation of task‐based learning with young learners,    
The research methodology of this Project made part of an action research project, with a 
qualitative research analysis. Theoretical methods took into account the conceptual interpretation 
of all data found; in empirical methods (instruments): Questionnaires, speaking skills in 
evaluative grids and video transcriptions were analyzed.  The proposal followed a model method 
in which the aspect of Didactics was consolidated by 4 units. The scientific innovation relies on a 
real problem of teaching English to children following the task based learning to implement a 
syllabus design.  The results and data analysis expect to contribute to the teaching and learning 
English in primary school in the public context.  
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CHAPTER 1.THEORETICAL AND CONTEXTUAL FRAMEWORK     
Teachers need to have appropriate documentation of the foundations, approaches and 
background, to design, develop and assess foreign language teaching contrasting the 
performance achieved against the expected ends and decisions. 
English teachers apply methods in class with a lot of predetermined notions about how 
languages are learned and how they should be taught. These beliefs can affect children´s 
understanding and activities; their answers exemplify the beliefs which can impede or optimize 
the process.             
 For this reason, this document will state some theoretical grounds that were based on the 
methodological proposal presented. Some of them are: speaking skills, usage of materials and 
task based learning development.  
1.1 THEORETICAL FRAMEWORK  
1.1.1 Areas of child development age 7-9 
Ozretich & Bowman (2001) present three areas of child development: 
Physical: increases coordination, stamina and agility, enjoys team and competitive sports and 
develops mastery based upon strength, self-control and school performance.  
Emotional/Social: needs to belong to, listens to others, sees situations from others 
perspective, resolves conflicts and seeks adult help and effort leads to improvements.  
Intellectual/Cognitive: starts logical thinking, applies their knowledge, acquires the basic 
concepts to communicate an event, engages in conversations, increases literacy, can copy adult 
speech and starts reading and writing, although some still need support. 
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  Besides, eight-years-old develop the abilities of comprehension and description of their 
reality ; the fine motor abilities of folding and gluing; the gross motor abilities of jumping and 
using their senses ; and the independent abilities of deciding how to complete tasks, getting data, 
trying things out and evaluating outcomes onward to compare their achievements. 
Bruner (2009) coined the term scaffolding as a description for the assistance given by the 
teacher in providing as much comprehensible input as possible, in situations when learners are 
not exposed to the FL outside of the classroom; the teacher creates a more effective opportunity 
for language acquisition and move the learner into the zone of proximal development.  
More teacher´s support is offered when children are behind on their learning process and 
less support is provided as they make gains on it; examples are background awareness activation 
at the beginning of the lesson or a key vocabulary review at the end of it.     
 Vygotsky, Hanfmann and Vakar (2012) proposed that learner‟s previous home know-
hows and preceding grades are the basis to form the new ones.  The zone of proximal 
development (ZPD) is Vygotsky‟s term for the range of tasks of being completed; the lower limit 
of ZPD is the level of skill reached by the child working independently; the upper limit is the 
level of potential skill that the child can reach with the assistance of a more capable instructor.  
Language learning can be seen as a process of stretching resources slightly beyond into the 
current limit into the ZPD or space for growth, consolidating new skills. 
The following table illustrates some of children‟s areas of development to better 
comprehend the seven areas of child development, age 7-9 and can be taken into account upon 
working with this group of children and their characteristics. 
TABLE No 1 
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AREAS   CHILD DEVELOPMENT AGE 7-9 EDUCATIONAL IMPLICATIONS 
Muscular growth Physical changes can generate insecurity Motor movements and hand-eye coordination 
Emotions Control of emotional ambivalence  Short activities, to offer encouragement 
Intelligence Opens up to outside world   Use toys that imitate real life  
Language Tenses (L1) are understood from age 8-9 Activities should develop oral and writing skills 
Sociability Needs the group for security  Teacher is concerned with their scale of values 
Behavior Very active child starts to become calmer Persuade child to do required activity 
Roth, (1998). Teaching very young children. Richmond publishing. 
The next part is related to how children learn a foreign language considering that this 
research project will be focused on this field. 
1.1.2 How children learn a foreign language 
Halliday (2004:70) says that in language development the baby has started learning 
language before he was born; from birth onwards, he is involved in communication, exchanging 
signals in the construction of reality, in transmitting the worldview of each and every human 
culture coming to understand the nature and functions of language itself.   
Children engage in symbolic acts, acts of meaning. Children are predisposed to address 
others, and be addressed by them (to communicate) and to construct their experience (to organize 
into meanings) (Trevarthen, 1980). 
Introducing children to English mean to live in the language and while realizing that the 
language class can be used for the same reasons as the language spoken at home; children find 
easier to pick up English if they are provided with the right experiences, accompanied by adult 
support and to recognize that there is an obvious reason for it.   
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Children learn by imitation, by assimilating and using full sentences for getting a sense of 
context and finding just and not difficulty to use a word phrase in activities that include rhymes 
and crafts, that need to be linked to some interesting situations where children are learning a new 
concept as well as a new language, to talk about something they already know (Dunn, 2014).  
 When a new word is introduced, students might first: hear (chants); repeat (singing); 
visualize (letters); trace (materials); and then produce (to ask similar questions).  In this situation, 
children automatically activates their interlanguage, sorts and describes real objects, put their 
own sentences together (alone or in pairs) to construct dialogues as a piece of drama with props 
as talking to themselves as they carry out significant tasks under the conditions of constant 
interaction with the adult as a source of input and simple language (Homolová, 2009).   
 For visual – spatial intelligence charts are used.  Through stores students may find around 
town with a map-like board game, and can “visit” the locations by throwing the dice.   
Primary school teachers need to understand how children make sense of the world; they need 
skills for analyzing learning tasks and to teach new ideas.  The teacher often notices what help is 
needed next.  Children use other phrases learnt whereas others have trouble.  
 Children have a desire to communicate if they have a real purpose (Donaldson, 2006), 
they need meaningful topics (Williams, 1998), varied activities (Lightbown & Spada, 2008) and 
relevant vocabulary to their lives and to their sense of fun (Halliwell, 1992).  
 Personalizing activities in class is a way of exploiting self-interest and determining what 
kind of language children want to use, why, what for, how, when, and with whom. Students are 
more comfortable talking about the situations through a role play to encourage their creativity 
and imagination.  They also simulate first language acquisition ways (Homolová, 2009).  
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 Asher and Zanón (2009) stated that the learner is a dynamic subject; from this view, it is 
necessary to know the rules and how to work with them, with language being a set of 
phonological, syntactic, semantic, morphological and pragmatic rules.                                    
The next part is related to speaking skills considering that this research project will be 
focused on this field.                                                                                                                                     
1.1.3 Speaking Skills         
 Cameron (2001) argues that for young learners, spoken language is the medium through 
which the new language is encountered and learnt in the classroom as the prime source and site, 
being largely introduced, understood orally and aurally, practiced and automatized orally.  
 Speaking skills give speakers the ability to communicate effectively, to convey their 
message in a convincing manner and to converse fluently with others; they involve 
pronunciation, grammar and vocabulary (using the correct word in the right order and moment), 
transaction and interaction (clarity of message), rate of speech, length of pauses, roles of 
participants (to whom, what circumstances, about what, for what reason) for real-life 
communication.  Students involve in day to day situations with friends, use logically connected 
sentences that are appropriate to specific contexts to express the intended meanings, describe 
situations, and organize thoughts.  Some techniques to speak are imitative exercise, matching, 
guessing, simple repetition, substitution and question answer drill.                                                                                                           
 To learn discourse skills, children need to build up knowledge and skills for participation: 
the ability to recall rhymes. Vocabulary skills involve the understanding and productive use of 
single words and „chunks‟ (small units of language) that are used to enhance the comprehension 
of phrases and to facilitate production of sentences (Nunan, 2011).     
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 Dunn (2014:6) states that children incorporate language intuitively to demonstrate 
abbreviated speaking, word combination increase, short phrases practice and recycle them to 
form new ones though they understand a few keywords deciphering the rest by listening to the 
teacher and audios until they are being learned once and again, analyzing if their structures are 
„well-constructed‟ and verifying that they understand what has been asked for interpreting whole 
language context clues.          
 In this study, the teacher researcher models how to say words, the children listen, 
distinguish them and later notices how the new sounds are shaped to reproduce them by picking 
up, improving and allowing attention to their rhythms gradually when everyone looks at 
teacher´s lips when he/she speaks. Children can repeat a word in different ways: deep, little, 
squeak, whisper, shout, slowly and quickly, employing real language.    
 Besides, songs help children to maintain a consistent intonation without separating 
words; clapping each stressed syllable while saying the phrase; strong rhythm can be 
accompanied on stamping feet; rhyming give a complete text to perform the actions.  Guided 
repetition is learned in large classes (Nunan, 2011).       
 Sounds in discourse activities work on the phonological level and it interacts with the 
meaning of the words and the form of the whole allowing children practice patterns 
unconsciously (Pinter, 2006).        
 According to Cameron (2011), dialogues provide communicative and contextualized 
sentence patterns that are not very like the spoken language for practice, a disguised grammatical 
drill and short theatrical plays which are important tools in ZPD.  Verbal scaffolding aids 
children‟s cognitive development and offer more challenging activities (Vygotsky, 2012).
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 Besides, as children learn quickly as they forget and others remain silently or do not take 
part, Allwright and Bailey (1999) stated that interaction has to do with teacher talk level, 
strategies and forced participation.  In this proposal, conversation skills include face-to-face 
dialogues, alternating listening and speaking, asking for slower speech and enabling them to 
work independently when reducing the gap between the controlled activities and freer tasks.
 Cameron (2011:60) proposes speaking short activities to be practiced with children; 
either as individuals or altogether in chorus. For this research, the teacher divided students into 
two teams across the classroom. A student from the first team says a word and the student from 
the other team responds with another one to demonstrate which team knows most words.   
 Since children seem to develop native-like accents without specific training through 
exposure to good models; it will, however, contribute to the development of spelling.  
 In the proposal, the researcher teacher gives a class description that fits several names of 
a topic, each student chooses one of them and tells what s/he has chosen.  e.g. the teacher 
chooses his/her favorite student: I chose a … A student chooses a word but does not say it aloud.  
The students guess by asking yes/no questions; they can also use qualifying adjectives to ask 
more powerful interrogations.         
 Students teach and assess progress themselves and each other and work together guided 
by the teacher.   In this study, children convey meanings to find the uses of the same words in 
different contexts to construct the shape.  This is done to organize the discourse in shorter bursts 
and more in frequent models. There were opportunities for feedback on production and extended 
talk that require preparation while rehearsing.      
 In the next part, issues related to speaking skills development through task based learning 
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will be defined as they are the key used in the intervention.           
1.1.4 Task Based Learning            
 The task is able to stand alone as a communicative act (Nunan, 2004). There are many 
advantages on linking a learner-centered methodology based with tasks where learners learn to 
communicate through performance with others in their real contexts, remember facts best if they 
can connect them and have the possibility of checking their own learning. 
Task refers to work plans which have the purposes of facilitating language learning - 
from the simple exercise type, to more lengthy ones such as group problem-solving or 
simulations and decision-making (Breen, 1987).   In other words, learners use whatever target 
resources they have in order to do a puzzle or a crossword. 
Playing is a child's natural way; mimicking help to reinforce structures while taking part 
in a conversation with the teacher, needing a lot of space and time making tasks demanding 
(Halliwell, 1992:20). According to Phillips (2001), games have the power of enabling 
individuals to promote discussions and coordination of points of view; inside the class, their 
purpose is to accomplish certain tasks and to stimulate abilities such as being cooperative, 
sharing and having a good time.   
Target or real-world tasks refer to uses of language in the world beyond the classroom 
(Nunan, 2004:19).  A pedagogical task is a piece of classroom work that is as close to target 
tasks as possible, tasks become pedagogical in nature which involves learners in comprehending, 
manipulating, producing and interacting while their attention is principally focused on 
mobilizing their grammatical awareness (Nunan 2004:22).      
 Tasks may or may not involve the production of language.  The use of a variety of 
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different kinds of tasks to make language teaching more communicative since it provides a 
purpose for a classroom activity which goes beyond the practice of language for its own sake. 
Tasks are defined in terms of what the learners will do in class rather than in the world outside it.
 Pedagogically, task-based language teaching has strengthened the following principles: a 
needs-based approach to content selection, enhancements of the learner‟s own experiences and 
the linking of language use inside and outside the classroom.  
   Willis (2008) proposed the use of a cycle of activities around a central task, involving an 
„input‟, a „rehearsal‟ and a „performance‟ phase; students listen to the teacher, they express 
themselves, without worrying about errors, being free of using any word they want.  Eventually, 
it is possible for learners to make choices about what to do.  
The task-based lesson framework – from meaning to form- is composed by preparation and 
consists on exploring topic and key lexis, highlighting words and useful phrases.  The task cycle 
is made up of the task(s) and planning of outcome that consists on language extension use.   
The following are the stages of tasks proposed by Willis and Willis (2007):  
Pre-task phase an introduction to topic and task: the teacher explores the topic with the class, the 
learners engage in whole-class activities that give a chance to learn new phrases that will be used 
during a task of the same kind as and with similar content to the main task.  The learners observe 
a model of how the task can be performed without requiring them to undertake a trial 
performance of it by either doing it themselves given enough time to plan what to say and how to 
say it .   
Willis (2007), states that this stage provides communicative opportunities where learners can 
learn from each other. Success can increase motivation for subsequent stages, as in attempting 
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the task; learners can notice gaps in their own language and, in response, can choose to hear how 
more fluent speakers express themselves. Learners may need to be convinced of the worth of a 
more „experiential‟ approach. Learners are responsible for selecting the appropriate language.   
Task cycle; task: the learners perform the range of relevant tasks in pairs; it is integrated with a 
systematic approach to lexis that can be a comprehensive, all-round performance and that can be 
adapted to meet the requirements of all learners offering a great deal of flexibility.   
Language focus and feedback; practice: the teacher conducts new words, phrases, and patterns 
occurring in the data transferring typical features from the target language to their own language 
use. Reflecting on the post-task phase, Willis (2007) states that the teacher‟s role is to encourage 
the learners to reflect on and evaluate their own performance of the task correcting their own 
mistakes in the language use; discussions allow monitoring the developed task to give account of 
what they can do. 
Task based learning includes seven types of tasks which represents a worthwhile, integrative, 
and purposeful and contextualized piece of work to ensure a comprehensive range of learning 
experiences, such as: 
1. Brainstorming: to list qualities, people, places, objects, things to make. 
2. Ordering, sorting and ranking: sequencing and classifying items. 
3. Matching: phrases/descriptions/texts/directions to maps; listen and identify and do. 
4. Comparing: finding similarities and/or differences („Spot the Differences‟) or places. 
5. Problem-solving: noisy neighbors; giving advice, incomplete phrases.  
6. Projects and creative tasks: producing, designing a brochure. 
7. Sharing personal experiences: opinions and reactions.   
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TBL provides learners with natural exposure (input), chances to express what they want 
to mean (output), and to analyze forms being engaged throughout tasks and becoming more 
independent, achieving things through the EFL (Willis, 2006:5).                                                              
 Topics refers to decisions on what learners will be asked to answer should be considered. 
The theme generator by Estaire and Zanón (1994) specifies themes that are found to be most 
relevant to learners: homes, school life, and the world around them. 
Sequence of tasks must match learners' level of development. Important criteria for 
sequencing include allowing learners to make informed choices when they do the tasks because 
learners will be the ones who appreciate what fits them best. 
Many children do not use English outside the classroom, thus, activities must be chosen 
for their age and social background. The features of tasks are coherence and unity, meaning and 
intention, clear language goals, a beginning, an end, and active involvement (Cameron, 2001).   
From their earliest lessons, children are encouraged to think of the new language as a set 
of words; word as a unit that is underscored in that much of first language that can be accounted 
by the data built up over time where words are used with other words.  
Cameron (2001) says that when children focus on some part of a task, they may not be 
able to keep in mind the larger communicative aim because of their attention limits. The teacher 
does most of the managing of engagement on a task.   
       The language outside the classroom will be experienced less frequently, and encounters 
with the language will be through several hours of teaching in a week, however, that is not the 
case of the school researched.  If lessons provide opportunities to participate in answers, then 
children will be good at that but not necessarily at other more extended talk (Cameron, 2001).  
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The researcher wants to let the learners of the study become aware of all the benefits that 
task based learning provides as part of general principles of some speaking tasks. 
1.1.5 Speaking Tasks 
Luoma (2004) defines speaking tasks as “activities that involve speakers in using 
language for achieving a particular goal.” They include participating in an interactive role play 
scenario. The evidence collected by tasks must be scored to established criteria.   
The following are types of classroom speaking performance based on Brown (2007:237)  
Factually oriented tasks: 
Imitative (like a tape recorder):  Repeating the sentences. 
Intensive: whole class instruction, acting out a dialogue aloud and picture-cued elicitation. 
Responsive: picture-cued of response and question elicitation (ask me about my favorite...) 
Transactional: dialog to convey, exchange, express and talk about specific information. 
Interpersonal (dialog to maintain social relationships): Role plays, interviews, debates. 
 Extensive (planned or impromptu monologues): describing one‟s favorite… and comparison. 
Description is considered as a macro function or an open-ended speaking task, to do 
something with language as an indication of their competences.  Micro functions, are related to 
individual actions, which are often completed within a turn. 
Evaluative tasks can be explanations, justifications, predictions and decisions. 
This research project is supported by the language communicative functions too. 
Jakobson (1990) defines the six functions of language: 
The Referential is oriented toward the context or 'referent'; being "verbal"; focusing on 
the topic, describing the world and a reason related to the thing "spoken of".    
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Examples: identifying people in the environment, interpreting messages, scanning or 
skimming for information, paraphrasing, summarizing, or translating, contrasting and evaluating. 
The Expressive or personal (addresser) is exemplified by interjections and sound changes 
poetry, ordinary, neutral discourse that adds information and evoke the sender‟s emotions.  
Examples: Expressing one‟s thoughts or feelings (love, joy, pleasure, happiness, surprise, 
likes dislikes, affection and compliment, etc.), intellectual concerns.     
 The Conative or Directive Function (action-inducing, issuing a command) engages the 
addressee (receiver) directly.  It is best illustrated by imperatives.                                                                                              
Examples: asking for help and advice and responding to a plea, forbidding something, 
warning someone, requesting, giving, accepting or refusing directions or instructions. 
The Metalingual (“metalinguistic" or "reflexive"), (language speaking about language: 
the use of language) is oriented toward the code, to discuss, clarify or negotiate it.  
Poetic or imaginative function focuses on "the message for its own sake (the code itself, 
and how it is used) in show that the particular form chosen is the essence of it.  
Examples: Discussing a poem, a text, a piece of music, a play, narrating a story, creating 
rhymes, poetry, scripts or tongue-twisters.   
The Phatic or Interpersonal: is working for accomplishing social tasks. It serves to start 
conversations and establish the relationship to a transition from vocal behavior to body language.                                                                                                            
Examples: Greetings and leave-takings, introducing people to others, identifying oneself 
to others, making, breaking, arranging and interrupting appointments for meetings and another.  
These six functions were developed along the task based learning cycle in order to 
reinforce task and speaking skills and notice which were used during the proposal. 
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The types of communication let students become aware of all the advantages of speaking 
development.  People communicate in a number of ways that depend upon the message and its 
context (Littlewood, 1981).                   
Verbal communication: the message includes gestures and language.  Gender, class, 
profession, geographical area and age are the language formation bases. The two forms of verbal 
communication include:                                                                                               
Oral Communication:  is the spoken word; it comprises the clarity of speech, voice 
modulation, intonation, pitch, stress, tone, volume, speed and style bringing feedback.  
Written communication contains written signs or symbols. Its effectiveness depends on 
the style, precision of the language.                           
Nonverbal communication: sending or receiving wordless messages.  It comprises facial 
expressions, smell, touch, postures, symbols and signs.  Aesthetic include music and painting.                                                           
Visual Communication: Visual aids reinforce communication and information.                                                                                                                     
Formal communication: rules, conventions and authority lines.   Correct pronunciation. 
Informal communication: casual talk, face-to-face discussions and slang words. 
 The next topic is important for this study because materials are vital tools that every child 
gets and uses when developing speaking tasks inside and outside classrooms.                                                                                                    
1.1.6 Didactic resources and materials  
            “Resources are any instruments that help us to achieve any goal; that is, auxiliary 
material with which the pupils develop the learning process.” (García, 1996).   
Nuñez et al (2009) declare that resources may be grouped into three categories:  
1. Content: Embraces attention to interlanguage, believes, and speaking tasks.  
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2. Form: Holds attractive layout and novelty including challenging tasks.   
3. Personal traits: Contemplate expectation, cultural background and feedback. 
For Lizardi (2005), through a hands-on approach, the learner increases interactivity and 
learns the content, with less teacher support.  When pupils have tactile objects that include 
movement can understand the abstract and the concrete.  If children are working with teams, 
collaboration is also involved when they speak, to master content objectives.  
Children in this proposal (see appendix 3) elaborated easy, versatile and very popular 
posters, models, flashcards, masks, puppets and costumes; lottery, bingo and memory games too; 
they delineate and characterize messages watched and played from halls and murals.  When 
children have a puppet on their hand, can make it speak by itself; the quietest become involved, 
gain self-confidence and boost their self-esteem while imitating.  
I consider that learners are able to analyze the effectiveness of their resources to prepare 
dramatizations, role-plays, poems, rhymes, tongue twisters and songs by the rhythm and melody, 
to learn different sounds in a very elementary way and that can be listened previously in audio 
and audio-visuals (CDs, paragraphs). 
Expressions for class management (come here), materials (cut out), games (make 
groups), board games (it´s your turn), card games (put the card face down/up) and songs 
(everybody join in!) are used. When students paint other areas of the curriculum (arts) are 
applied.     
Resources are used wisely, flexibly and critically promoting diversity in the suitable 
objectives, cognitive styles and capacities (Trujillo, Torrecillas, Salvadores 2004).  Allwright and 
Bailey (1991) consider that videos, television programs, movies and photographs, have great 
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impact as central located stimuli and not only makes the speaking task more accessible, but it 
also helps relate people‟s character to the topic.  
 1.1.7 Criteria for assessment of speaking 
These are the criteria selected for assessing and analyzing oral tasks, according to levels 
and fields of research into speech and conversation established by Hughes (2002:261) because it 
permits to see the English speaking process of these children. 
Pronunciation (Sound) is the way in which a language is articulated, to an accepted 
standard. For this case, pronunciation was evaluated by making phonetic transcriptions. 
Fluency (Organization and behavior) is the ability to produce speech in a language and be 
understood and is used informally to denote broadly a high level of proficiency. 
Accuracy (Structure) means precision or exactness. This term in EFL refers to the ability 
to produce grammatically correct sentences that are comprehensible for the listener. 
Rapport (Organization and behavior) is a close and harmonious relationship in which 
there is common understanding and agreement between people. 
There are a number of techniques that are supposed to be beneficial in building rapport 
such as: matching body language, breathing rhythm and maintaining eye contact. 
1.2 CONTEXTUAL FRAMEWORK  
1.2.1 The Colombian context 
The Article 21 of General Law of Education (1994) provides that educational 
establishments must offer learning a foreign language from the primary level. Consequently, the 
Ministry of Education defined in 1999 the curriculum guidelines to basic and secondary schools, 
however, most learners have a low level (A1: Basic). 
30 
  
The Ministry also issued Decree No. 3870 which: adopted the Common European 
Framework of Reference for Languages (CEFR) (2006a:57) for learning and teaching language 
to set the proficiency levels that must be accomplished to establish a base for the asset of 
applicability to the educational sector, in relation to face-to-face or virtual courses, tools, 
methodologies and materials to notice progress against other countries.   Learners will learn that 
English serves to acquire linguistic, sociolinguistic and pragmatic competences.    
This framework established the language aims of classifying learners by levels proposed 
by the Council of Europe for elementary and secondary according to their age and grade in non-
formal and formal education; the levels expected in Colombia are: 
Teachers of English in basic B2, Teachers of primary and basic teachers in other areas A2 
Alumni degrees in Languages B2-C1 High School graduates B1.  A1 and A2, seek to interpret 
simple sentences.  
  The Ministry also presents the National Program of Bilingualism 2004-2019 that has 
formulated national policies founded on three pillars: language, communication and culture, both 
in the first language and in other languages with long-term vision international standards of 
measurement and alignment to teach English and to unify criteria about general guidelines. 
The Program establishes the English curriculum design for improving teaching in 
Colombia, for stimulating competitiveness and for consolidating strategies such as the 
description of proficiency that respond to necessities, and sustain teachers. 
This project has been defined taking into account the axis: Standards, assessment and 
improvement plans to elaborate and adapt achievement indicators to make the syllabus pertinent 
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and significant stating as objectives the acquisition of conversation and reading  elements and the 
capacity of expressing at least in a foreign language.  
The Basic Standards of Competence in Foreign Languages: English (2006:10) are 
organized in groups of grades: from First to Third, from fourth to Fifth, from Sixth to Seventh, 
from Eighth to Ninth and from Tenth to Eleventh.  
The previous policies contribute with my proposal to plan, organize into a hierarchy, 
apply and evaluate speaking through tasks. 
1.2.2 Characterization of the research problem 
The subject of study is a group of 10 students of third grade from IED Robert Francis 
Kennedy, with an age between 8 and 10 years old; their schedule is from 6:20 am to 12:20 pm 
and they have a current time for English classes of 2 hours per week.   
The selected population is an example that shows something typical from public schools 
in Bogotá. The group often presents some discipline difficulties of large classrooms affecting 
pupils‟ development of communicative abilities, since there are not many communicative 
materials available for teachers to apply in such context (Hsiao, 1993).   
Moreover, according to Lo Castro (2001), one of the main pedagogical difficulties faced 
by teachers teaching in large classes are related to activities involving speaking skills; teachers 
find it difficult to give feedback and to supervise learners‟ work, leading to the impossibility of 
giving more personalized instruction and more use of communicative activities. 
In addition to this problem, there is only one English teacher and the children have just 
two hours of English class a week, consequently generating a lack of opportunities to make 
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everybody participate in the English class activities. The problem as an academic formation 
discipline can be derived from the low intensity of English class time.   
Another situation that makes this class disruptive is that students do not follow guided 
instructions due to their age. The research project was originated during the observation of 
children: keep talking when the teacher comes in the classroom, students neither follow 
instructions in English nor in Spanish.  From a psychological perspective, the teacher centered 
the study in the way of accomplishing tasks. 
Third graders‟ English ability will be located in the A1 level according to the Common 
European framework whose general standard states: “Uso mi lengua maternal”. “Hablo en 
inglés sobre mi familia, colegio.”   
The standards chosen for the proposal were: Monólogos: “Describo lo que hacen algunos 
miembros de mi comunidad”.  Conversación: “Respondo a preguntas sobre personas, objetos y 
lugares de mi entorno”.    
From the total of the sample of students, there are 5% of children that use the Internet at 
home.  Most of their parents work in the morning and return home at night.  Some families have 
informal jobs and have no professional studies, some children remain with their grandparents, 
uncles or the person who is in charge of them and directs their tasks; some of them spend hours 
watching television a day. Some children expressed that some relative is learning English and 
this person guides them with extra class work.  
1.2.3 School Curriculum  
This is the school curriculum for teaching English as a foreign language in 3
rd
 grade for 
first period of the scholar year. 
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COLEGIO ROBERT F KENNEDY J MAÑANA 
GRADO Tercero CICLO 2 DOCENTE: LUISA FERNANDA LAVERDE SÁNCHEZ                                                  
CAMPO DE COMUNICACIÓN ARTE Y EXPRESIÓN  
Asignatura: Inglés 
PROGRAMACION DE ASIGNATURA 
TÓPICO GENERATIVO 
THIS IS MY NEIGHBORHOOD! 
HILOS CONDUCTORES 
1 ¿Qué lugares identifico en mi barrio? (It is) 
2 ¿Puedo ubicar lugares de mi barrio? (Prepositions) 
3 ¿Qué nombre reciben las diferentes construcciones en mi barrio? (Places of the neighborhood). 
4.¡Qué objetos del salón de clase y útiles escolares identifico? 
METAS DE COMPRENSIÓN 
DESEMPEÑOS DE COMPRENSIÓN 
 Mencionar los diferentes lugares de su barrio. 
1. Comprende el uso de la expresión IT IS. 
2. Describe la cantidad de lugares que hay en su barrio. 
3. Presenta y utiliza los materiales necesarios para trabajar en clase. 
 Solicitar y dar información relacionada con la ubicación de lugares. 
1. Identifica las preposiciones de lugar y de tiempo. 
2. Pregunta y responde por la ubicación de los principales lugares en su barrio. 
3. Participa con responsabilidad en las actividades de clase. 
 Conocer los diferentes tipos de edificaciones. 
1. Diferencia los tipos de edificaciones. 
2. Representa en forma gráfica los tipos de edificación. 
3. Desarrolla con agrado los talleres propuestos. 
Nombrar los objetos del salón de clase y los útiles escolares. 
1.Describe los objetos y  útiles 
2. Resuelve sus dudas preguntándole al profesor o compañeros 
                                                                                                                              
CHAPTER 2. RESEARCH METHODOLOGY  
It was opted to work with action research considering that it provides the steps to take 
actions to solve the particular problem which is related to task based learning. According to 
Elliot (2007), action research is the study of a social situation to improve the quality of action 
within it, creating spaces for teachers to reflect individually and with their learners about the 
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problems that arise in their contexts and for gathering evidence that will discipline such 
conversations. Teachers must be open to the possibility that there is space in their practical 
situation to create educationally worthwhile changes. 
Action research starts with a question about students‟ learning and moves through 4 
phases.  This author also provides a practical guide embedding four stages whose aspects are: 
planning, acting, observing and reflecting, as it can be seen in figure 1. 
 
 Before describing how this framework was applied in this study, the four stages are 
described very succinctly like this:  
Planning: to attempt a problem solving that relies on reconnaissance, fact finding, 
organizing data collection, analyzing and developing curricular solutions to formulate a general 
plan, carrying out an intervention, evaluating the outcomes and increasing further strategies. 
Acting: questioning, implementing action plans in steps, teaching, trialing, collecting and 
triangulating data to evaluate the implementation, to evidence the existence or nonexistence of 
unintended effects and to gain different perspectives on the situation.  
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Observing: is about the ongoing monitoring of implementation, effects and progress of 
the plan, evaluating the action, analysing, reporting and sharing a revised general idea. 
Reflecting: improving, reviewing teaching and learning; interpreting, evaluating and 
recognizing explanations of any failure to implement and its effectiveness, and then, as a result, 
re-planning, further action, observation and reflection in order to plan an appropriate change to 
practice. 
In the case of this study, planning corresponds to identify and analyze the problem before 
making changes and then monitoring its effectiveness in resolving it and looking for the possible 
ways to help students fostering task based learning in their current English learning process. 
  Through a diagnostic test, the researcher found that learners‟ initial understanding of the 
problem is modified and changed.  
The decision was to provide hands-on and speaking skills awareness as part of 
entailments of task based learning in every single task of the syllabus involving teacher and 
students‟ reflections on learning: planning and setting goals, as well as evaluating activities and 
exploiting resources.  
The observation was followed by applying the chosen empirical methods where the 
learners provided the data based on the actions developed in the intervention.  Sometimes 
students were asked to provide information in Spanish considering that they were not able to 
express their thoughts well in English, understanding that they are basic learners of English. 
   Their responses were recorded; they allowed noting any changes in the behavior or 
asking for feedback.  What they have done was reviewed and critically reflected on regarding the 
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outcomes; action and observations which have raised questions and what they were planning to 
do and why it was discussed. 
The reflection stage was done by means of the data collected where the researcher could 
reflect on the findings of the process experience considering that the actions taken were led to 
have changes of this situation so that they can be implemented.   
Finally, it is important to say that the framework of this action research was adapted by 
Elliot (2007) as mentioned before and it has relevant support in the development of the proposal. 
The framework makes emphasis on the reflection stage. 
2.1 Description of the methodological proposal (see appendix 3) 
The proposal is based on task-based learning, in order to improve the speaking skill in 
English supported by the Colombian General Law of Education (1994), the standards shaped by 
the Ministry of National Education and curriculum parameters.  
2.1.1 Purpose 
The main aim of this research project is to try to resolve the problem evidenced through 
observation and other empirical methods, by the explicit training in task based learning in 
English classes to improve third graders‟ speaking skills. 
The outcomes were taken from the techniques applied, such as questionnaires, 
observation, diary, test and verbal reporting.  “In qualitative research, the data is usually in the 
form of words in oral modes” (Allwright and Bailey, 1999). 
2.1.2 Instruments of data collection 
As the second task of the research process is to confirm the existence of the problem, the 
following instruments were designed to be used in the diagnosis stage: 
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1. A questionnaire to identify students‟ interests and motivation level  
(Appendix 1) 
2. An oral test to identify students‟ oral performance for knowing their English level 
according to standards. (Appendix 2) 
The forms were applied for assessing task, for expressing students‟ thoughts before and 
after each task.  
There were questions about the research topic for obtaining information that 
complemented and enriched the study done to identify what kind of themes and tasks they were 
interested in working on for knowing the aspects taken into account in the methodology of the 
class.  
The instruments were written in Spanish because of students‟ English level; for beginners 
it is too difficult to reflect and to express themselves. 
The intervention was applied through the design of four tasks programmed depending on 
content.  Each task had duration of 55 minutes once a week. As the intervention was based on 
some principles of task-based learning where students developed competences in manipulating 
the linguistic system.  
  The following instruments were designed to be used in the intervention stage:  
1. Proposal units (appendix 3) 
The following instruments were designed to be used after the intervention stage: 
1. Journal (appendix 4) 
2.  Data collection of speaking skill: Videos and transcriptions (appendix 5) 
3. Post-evaluation 1 (appendix 6) 
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4. Post-evaluation 2 (appendix 7) 
The journal was a tool for taking notes as an implementation for the class unit for 
validating the proposal and certifying transformations reached in the descriptive research by 
observing students.  Through videos fluency, accuracy, pronunciation and rapport were analyzed.  
The self-evaluation allows students to be conscious of strong and weak aspects.  
  This study was carried out following the features of Qualitative research. 
As a result, the theoretical contribution of this methodological strategy is the integration 
and specific actions related to task based learning.  Therefore an adaptation of the existent 
curriculum and course planning was made, integrating all these aspects into it and providing 
spaces for the development of the speaking skill.  
The practical contribution according to the data analysis after applying the questionnaire 
that served to identify students‟ background and views in English language learning.  Taking into 
account the theory exposed previously, a methodological strategy was designed. It consisted on 
the elaboration of tasks integrating contents of two periods of the year and focused on the 
improvement of the speaking skill.  
Data was collected through minute long video recordings, which were taken without 
warning the students; the productions of the children were the most possible natural thing and 
they did not respond to a preparation. In recording the videos, the researcher tried to promote 
equal participation opportunities for all students to generate as equal quantity of oral output as 
possible. 
2.1.3 Field of note 
EVALUATIVE FORM: FORMAT OF SELF-ASSESSMENT AT FINISHING THE TASK 
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After finishing the process of task based learning, students did their self-evaluation that 
took into account aspects like attendance, punctual arrival to class, solving doubts, listening and 
following instructions, completing assessment chart marking “superior (superior), high (alto), 
basic (básico), and low (bajo)”. They had some doubts about this self-evaluation process and 
they were honest at evaluating processes they were conscious on what they did and did not do.  
SELF-ASSESSMENT (10 students) 
ASPECTS 
LEVEL 
ATTENDANCE ATTENTION PARTICIPATION RESPONSIBILITY SPEAKING 
SUPERIOR 90% 60% 70% 80% 50% 
HIGH   20%  10% 
BASIC  10%   20% 
LOW 10% 30% 10% 20% 20% 
 
PERCENTAGES 
90% of students attended classes 
60% of students paid attention to explanations 
70% of students participated in tasks 
80% of students developed tasks 
50% of students developed speaking skills 
 
 
2.2. Evaluation of the Intervention 
The intervention was assessed in the following five principal steps involving: the 
diagnosis, three tasks and the final evaluation.  At the end of each moment, students were 
assessed through an oral task according to the criteria previously established (Rapport, accuracy, 
pronunciation and fluency). 
All those activities were designed following foundations of language, Task Based 
Learning: pre-task, while task and post task and hands-on because students recognize they are 
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useful. A brief presentation was designed to be the final oral task; learners had to consult and 
include structures worked on throughout the course. The final task was elaborated to measure 
tasks development; learners were invited to suppose that they had to acquire a list of vocabulary 
for next class with words.  
2.3 Results 
Results were found through data collection originated in the application of forms to 
monitor task based learning: questionnaires, tests, class observation, a diary, describing pictures 
and transcribing video recordings to capture both verbal and nonverbal interaction at the end of 
each principal instant in the course of the intervention: (diagnosis, task 1, task 2, task 3 and final 
task).  Data was carefully analyzed by selecting a sample of ten students, chosen according to 
their similar characteristics.   
2.3.1 Results of the Diagnosis stage 
Results of the applied questionnaire  
The questionnaire (appendix 1) applied to 40 students and it comprised a total of 4 closed 
and 4 open questions which were focused on learners‟ attitudes, tasks, topics, expectations 
materials and suggestions.   
Table: Results of the questionnaire 
Category Observation 
Attitude 40% of students respected others when they explained something. 20% of students did not pay 
attention to instructions and 40% behavior got better. 
Attention 60% of autonomous and independent students listened to what the teacher explained. 20% did not 
take the initiative to listen when the teacher talked, they did not have the habit and the autonomy 
of waiting for the teacher under behavior and discipline conditions required to do so. 20% of 
students are invited to be organized and to be in disposition of listening.  
Tasks 40% of students were dynamic understood and performed tasks. 10% of students asked for more 
explanation. 10% of students asked a classmate for explanation 10% of students were shy 20% of 
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students distracted with objects not requested for the class to speak of different topics to those 
outlined or to bother their partners disrespecting them.10% showed difficulties in following 
instructions in the development of the tasks either because they did not understand or because 
they showed neither interest nor on the topic nor on the task.  
Homework 50% of students are more autonomous, more self-regulated and take the initiative of doing 
homework without waiting that their parents demanded or reminded them to carry them out. 10% 
of students dedicated little time to do homework, 10% of students did not dedicate the time at 
home to solve the homework because they did not write in class, they did not have somebody‟s 
support at home or they forgot to do it. 20% of students did homework without finishing them, 
and 10% did not finish homework at home. 
Topics Children like and want to learn more about reading and writing (10%), numbers (20%), teacher's 
writing and explanation in Spanish and English (10%), words and pronunciation (10%), songs 
(10%), the days of the week (10%), the animals (10%), computer science (10%), and annulled 
answer (10%). 
Materials They want to work more with videos (10%), play-doh (20%), drawings (10%), didactic games 
(20%), foamy (10%), paper and cardboard straw (10%), annulled answer (10%) and painting and 
colors (10%) because they like them a lot.  
Activities They propose to draw (10%), to color and to make figures (10%), to sing (10%), to invent 
dialogues (20%), to cut out words in English and to form them (10%), to read (10%), to paint 
(10%), annulled answer (10%), and to hold round-tables (10%).   
Suggestions 10% of students suggested a more dynamic class, 10 % tasks development, 10% didactic games, 
10% to study very well, 10% better explanation and more understanding 10% take the class out 
the classroom 10% did not answer 10% to play word games and to practice exercises, 10% to 
sing songs and rhythms (beats) to learn, 10% games to learn 10% annulled answer. 
Note: source author 
2.3.2 Results for speaking skill 
Diagnosis stage (40 students) 
Category Diagnosis and samples  
Rapport 
 
50% of the students always voluntarily participated and said  
some colors: pink, green, yellow, red, violet, purple 
some animals: chicken, dog, cat, lion, frog, rabbit  
numbers from 1 to 11 
Greetings: hello, good morning, how are you? Fine thank you, very well 
Some family members: mother, father, sister, brother, grandmother, grandfather, aunt, 
uncle. 
10% of students sometimes forgot the vocabulary and expressions worked last year 
40% of students seldom took the turn. 
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Pronunciation 
Samples 
Students pronounced:  
“Pink” instead of pig because sounds were similar 
“Orse” instead of horse/hɔrs) because they thought the consonant sound “h” is mute like 
in spanish and pronounced the vowel sound ɛ at the end.   
“Lion” instead of lion/ lajən because the vowel sound “aj” was difficult and less  common 
in L1 
“Tree” instead of three/θri/ because the pronunciation of the “th/ θ consonant sound does 
not exist in L1  
“Fai” instead of five/fajv  the “v” sound does not exist in L1  
“Nei” instead of eight/et a mixture of eight and nine  
“Eleven” instead of (eleven/əlɛvən) they forgot the “ə” vowel sound 
“Fai te kiu” instead of fine, thank you/fajn θæŋk ju) forgot the “n” sound and the “th/θ” 
sound does not exist in L1   
“Very very” instead of (very well/ vɛri wɛl) They have pronounced this way since they 
were in the first grade.   
“Uncle” instead of uncle/əŋkəl because they did not master the ə vowel sound and the 
final sound əl. 
50% always pronounced  well 
50% seldom prononunced well 
Accuracy 
 
20% Students always applied structures and used vocabulary worked last year 
30% Students sometimes applied structures and vocabulary  
50% Students seldom applied structures or vocabulary 
Fluency 
 
10% Students spoke easily in an understandable way without too much hesitation  
20% Students did the task barely expressing one or two different ideas  
70% Students did not complete the task 
 
Intervention stage: (10 students) 
Task 1 NEIGHBORHOOD PLACES  
Category Result Observation 
Rapport 25% 
25% 
50% 
Students felt more motivated to participate in class 
Students completed activities, but needed encouragement to participate 
Students sometimes completed the tasks, but they did not participate 
Accuracy 
 
20% 
35% 
45% 
Students always applied structures and used vocabulary worked  
Students sometimes applied structures and vocabulary 
Students seldom applied structures or vocabulary 
Pronunciation 
 
30% 
30% 
40% 
Students pronounced in an appropriate and understandable manner 
Students pronounced in an acceptable mode 
Students do not pronounce properly 
Fluency 
 
30% 
50% 
20% 
Students spoke easily in an understandable way without too much hesitation 
Students did the task barely expressing one or two different ideas 
Students did not complete the task 
 
Task 2 ACTIVITIES 
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Category Result Observation 
Rapport 
 
50% 
30% 
20% 
Students felt more motivated to participate in class 
Students completed activities, but needed encouragement to participate 
Students sometimes completed the tasks, but they did not participate 
Accuracy 
 
40% 
45% 
15% 
Students always applied structures and used vocabulary worked in class 
Students sometimes applied structures and vocabulary 
Students seldom applied structures or vocabulary 
Pronunciation 
 
35% 
35% 
30% 
Students pronounced in an appropriate and understandable manner 
Students pronounced in an acceptable mode 
Students do not pronounce properly 
Fluency 
 
40% 
40% 
20% 
Students talked easily in an understandable way without too much hesitation 
Students did the task barely expressing one or two different ideas 
Students did not complete the task 
 
Task 3 OCCUPATIONS 
Category Result Observation 
Rapport 50% 
35% 
15% 
Students felt more motivated to participate in class 
Students completed activities, but need encouragement to participate 
Students sometimes completed the tasks, but they did not participate 
Accuracy 45% 
35% 
20% 
Students always apply structures and use vocabulary worked in class 
Students sometimes apply structures and vocabulary 
Students seldom apply structures or vocabulary 
Pronunciation 
 
45% 
40% 
15% 
Students pronounced in an appropriate and understandable manner 
Students pronounced in an acceptable mode 
Students did not pronounce properly 
Fluency 
 
40% 
50% 
10% 
Students talked easily in an understandable way without too much hesitation 
Students did the task barely expressing one or two different ideas 
Students did not complete the task 
 
Task 4 CLASSROOM  
Category Result Observation 
Rapport 
 
30% 
30% 
40% 
 
Students felt more motivated to participate in class 
Students completed activities, but needed encouragement to participate 
Students sometimes completed the tasks, but they did not participate 
Accuracy 
 
30% 
25% 
35% 
 
Students always applied structures and used vocabulary worked in class 
Students sometimes applied structures and vocabulary 
Students seldom applied structures or vocabulary 
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Pronunciation 
 
40% 
40% 
30% 
Students pronounced in an appropriate and understandable manner 
Students pronounced in an acceptable mode 
Students do not pronounce properly 
Fluency 
 
40% 
40% 
20% 
Students talked easily in an understandable way without too much hesitation 
Students did the task barely expressing one or two different ideas 
Students did not complete the task 
 
2.3.3 Results for task based learning (10 students) 
Category Observation. 
Pre- task  
 
30% did not like to be in big groups, 30% did not like to ask other person something, and 40% 
preferred the other person's opinion than to take their own decisions. 
50% of students described activities in the neighborhood, on the contrary 50% of individual 
participation provoked avoidance and reject, especially if teacher asked for participating to a 
particular person 
60% of students‟ confidence is not high and 40% students with normal self-confidence. 
While-task When 40% did not understand, they preferred to ask a partner.  30% of students asked the teacher 
for verifying if they understood well, 30% did not ask teacher in spite of feeling comfortable with 
the teacher 
40% of students who asked for feedback many times were the same who took turns for 
participating orally in a voluntarily way.  40% of students asked the teacher for definitions  
20% used the dictionary 
post-task 40% took notes from his/her partner‟s notebook, 20% used the dictionary to look up the definition 
of words and 40% showed that going to the board helped them. 
Speaking tasks eased learners‟ interaction and helped them to be more comfortable to participate 
and also motivated them 60% of students showed that pair work eased participation and exchange 
of ideas, 40% showed that group work helped them to speak and ask other groups‟ or partners 
feeling more relaxed to participate. 
40% of students demonstrated that dialogues and conversations are difficult, 40% avoided to 
participate or interact with another partner or with the teacher when he/she asked them directly in 
any task and they only liked to see others participating, they did not take turns volunteering during 
oral activities and 20% of students showed that role-plays and dramas are easier and took turns to 
participate orally in class when teacher asked for volunteers. 
Materials Types of materials learners like the most and used more in class: flashcard (60%), audio cds 
(20%), and posters (20%).  
Students felt more motivated to participate with cards (40%), games (40%) and videos (20%).  In 
spite of the video camera, students interacted among them with some visual aids. 
 The students made some board games with cardboard and magazine cuts as lotteries and bingos 
about places of the neighborhood to be played in the classroom or outside it. 
 
2.4 Data Analysis                    
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SPEAKING SKILL (SAMPLES FROM VIDEO- TRANSCRIPTIONS) 
Category Task 1 Task 2 Task 3 Task 4 
Pronunciation 
 
Students are 
becoming aware 
about the 
difference in 
sounds between 
both languages. 
(e.g., vowel u /ʌ/ 
 
Through practice six 
students are having 
less problems with 
vowels, some of 
them have problems 
with  /t/ is 
pronounced as  /d/ 
Students are more 
aware that vowels have 
different pronunciation 
depending on the word.  
There is still a problem 
with /t/ sound  
Students have less 
problems with 
vowels especially 
diphthongs such as 
/ea/ /ou/ 
Accuracy 
 
Students begin to 
use affirmative 
and interrogative 
sentences in the 
simple present of 
the verb to be  
Through practice 
students were aware 
about the use of the 
verb to be in simple 
present in 
interrogative 
sentences 
Most students make 
interrogative sentences 
in an appropriate 
manner and are able to 
answer them in long 
form 
 
Students use phrases 
to express their ideas, 
combining 
vocabulary and 
structures worked in 
class  
Rapport 
 
Students start to 
feel less stress 
when they have to 
talk in English, 
they are aware 
that it is a process 
and their peers 
also make 
mistakes 
Interaction is easier 
for them, they felt 
less anxiety when 
they talk in public 
since they have 
gained self-
confidence  
Students interact in a 
more spontaneous way, 
time and practice make 
them feel reduce their 
anxiety 
 
Students felt freer to 
speak in English, 
there is an 
atmosphere of 
understanding with 
each other if it is 
necessary 
Fluency 
 
Students start to 
use complete 
sentences, 
although they are 
too short, they 
also begin to feel 
comfortable using 
affirmative and 
interrogative 
sentences 
It was easier for them 
to express ideas, 
probably because 
they are talking about 
themselves, they 
begin to connect 
vocabulary and 
structures to make 
their own sentences 
The majority of 
students make 
complete sentences and 
try to keep talking by 
asking questions to 
different classmates 
 
 
 
Students try not to  
break 
communication, they 
complete their ideas 
by using fillers to fill 
up gaps in their 
utterances 
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3. CONCLUSIONS 
Based on L2 task training research, the following conclusions have been derived and 
should be subject to further research: 
1. The use of task based learning was interrelated with the enhancement of speaking 
performance and with participation because children executed tasks for learning English as 
means of communication.    
2. The proposal provided answers to the scientific question and fulfilled the main 
objective of the study that is to develop speaking skills in English, through the use of task based 
learning steps through the students‟ voices in terms of the process that they undertook to 
overcome the difficulties they had once each task was finished. 
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3. The proposal helped learners to strengthen the English learning process through the 
continuous tasks and the awareness raising about the entailments of task based learning as 
evidenced in the data taken from the process of the proposal.  
4. Task training is founded on students' attitudes, beliefs, and needs because they enable 
them to acquire knowledge and skills as well as worthwhile values and rehearsal of certain 
behaviors.  Meaningful, engaging and appealing tasks are selected so that, they mesh with and 
support each other, fitting with requests of the language tasks.    
5. Students have plenty of opportunities for training in language learning tasks for the 
duration of language sessions being unified into regular L2 activities over a long period of time 
rather than taught as a separate short intervention and taking only a few minutes to projects 
culminating in polished products integrated into the language curriculum.  
6. Students work on tasks every day until they become a routine or habit, but one at a 
time, otherwise students can get confused.  
7. Tasks are monitored by the teacher, to see if students are executing them.  Tasks are 
an integral part of the learning process and an opportunity to assess the quality of the student´s 
performance.  
           8. Speaking is easy for children to rehearse when there is plenty of practice in a ludic way 
by using adequate L2 tasks training related to rhyming, chanting, repeating patterns, playing, 
manipulating objects and presenting situational thematic that favor creative environment to 
contextualize on the topic to be developed allowing them to go further. 
48 
  
9. The English teacher must provide necessary conditions to create favorable 
atmospheres. This means affect, permanent motivation, appropriate material, supervision of the 
quantity and quality of tasks, enough input, and feedback. 
 
 
 
 
 
 
4. IMPLICATIONS 
In this Project execution, the didactic managed in classes was observed through tools and 
activities such as games and songs, which are essential in English teaching.  Not only do children 
improve meaningfully in speaking, but they also strengthen affective relations that are linked to 
the principles of task based learning.  L2 teachers need to feel confident that the research is 
applicable in helping individual students to discern which actions are more relevant to their tasks 
and goals.   
Furthermore, learners need to develop self-esteem and self-confidence to allow them to 
achieve their goals. 
Teachers must ensure that students will use materials by providing authentic and 
challenging teaching tasks explicitly, so that they will know how to apply them.  
Besides, it could also be interesting to point out aspects related to the type and quality 
and quantity of input, since children need enough and adequate material to understand and feel 
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confidence to participate.          
 It is relevant to point out the specific goals designed according to the children‟s English                             
level and mental stage. 
Some of the limitations found in this project have to do with curricular agreements that 
were established from the beginning of the school year.  
In this type of project, inter and intra disciplinarily take on importance through the use of 
English and permit curricular adjustment and evaluation. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
50 
  
BIBLIOGRAPHY 
Allwright, D and Bailey K (1999). Focus On The Language Classroom. An introduction to 
classroom research for language teachers. Cambridge University Press.  
 
Brown, H. D (2007). Teaching by principles: An interactive approach to language pedagogy. 
Longman: New York.   
 
Bruner, J. (2009). Actual minds, possible worlds.  
Cameron, L. Teaching English to Young Learners. (2001) Cambridge: Cambridge University 
Press.  
 
Carless, D. (2001). Implementing task‐based learning with young learners.                         
Council of Europe A Common European Framework of Reference for Languages. Learning, 
teaching, assessment. Cambridge University Press.  
 
Dunn, O. (2014). Introducing English to Young Children: Spoken Language Harper Collins UK.   
Elliott, J. (2007) Reflecting Where the Action Is: The selected works of JOHN Elliott, London 
and New York: Routledge.  
 
 
Ellis, R.  Planning and task in a second language. (2005) Amsterdam: Benjamins.   
Estaire, S. and J. Zanón. Planning Classwork: A Task Based Approach. (1997) Oxford: 
Heinemann.   
 
Halliday, M.A.K. Three Aspects of Children's Language Development: Learning Language, 
Learning through Language, Learning about Language. (2004) In J.J. Webster (ed.).   
Halliwell, S.  Teaching English in the primary classroom.  Essex (1994).  Longman Group UK 
Limited.   
 
Hsiao, W. Is Teaching in Large Classes Really an Insoluble Problem? Junior College. (1993) 
Taiwan.  
 
Homolová, E.  Motivating Young Learners in Acquiring English through Songs, Poems, Drama 
and Stories. In Theories and Practice. (2010) Proceedings of the first international conference on 
English and American studies. Zlín. Tomas Bata University.  
51 
  
Jakobson, R. “Lectures on Sound & Meaning,” in: On Language. Cambridge: MIT Press, 
(1990). 
Luoma, S. Assessing Speaking. (2008), Cambridge University Press.  
Ministerio de Educación Nacional Colombia. (2005) Al tablero No. 37. Octubre-Diciembre.   
Ministerio de Educación Nacional República de Colombia. (2006) Estándares Básicos de 
Competencias en Lenguas Extranjeras: Inglés Formar en lenguas extranjeras: ¡el reto! Lo que 
necesitamos saber y saber hacer.  
 
Ministerio de Educación Nacional de Colombia. (1994) Ley General de Educación.   
Ministerio de Educación Nacional de Colombia. (1999) Lineamientos curriculares-Idiomas 
extranjeros. Bogotá.  
 
Nunan, D.  Task Based language teaching.  (2004) Cambridge university press.   
Nuñez, A, Tellez, M.F, Castellanos, J, & Ramos, B. A Practical materials development guide for 
EFL pre-service, novice, and in-service teachers. (2009) The Materials Development 
Scaffolding.   
 
Ozretich, R., & Bowman, S. Middle Childhood and Adolescent Development. (2001) Corvallis, 
OR: Oregon State University Extension Service.   
 
Phillips, S.  Young Learners. Hong Kong. (2001) Oxford University Press.   
Piaget, J. (1990). The child's conception of the world. New York: Littlefield Adams.  
Pinter, A. (2006). Teaching young language learners. Oxford University Press.  
Peña, M. & Onatra, A. (2009). Promoting oral production through the task-based learning 
approach: a study in a public secondary school in Colombia. 
  
Rodríguez-Bonces. M, (2010). Task-based language learning: Old approach, new style. A new 
lesson to learn. Profile, vol 12. No. 2.  
 
Rooney, K. (1998). Redesigning Non-Task-Based Materials to Fit a Task-Based Framework.  
Roth, G. (1998). Teaching very young children. Richmond publishing.  
Vygotsky, L. (2012). Hanfmann E, Vakar G. Thought and language. MIT Press. 
52 
  
Willis, J. A (1996). Framework for Task-Based Learning. Longman.  
Willis, J. & Willis, D.  (2007). Doing Task-based Teaching OUP.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
53 
  
CYBERGRAPHY 
http://basica.sep.gob.mx/dgme/pdf/materialesLinea/ingles/presentations/MaterialsManagementPr
es.pdf 
http://gestor.unir.net/userFiles/file/documentos/asignaturas/grados/maestroprimaria/did_lengua_i
nglesa.pdf 
http://learnenglishkids.britishcouncil.org/en/parents/articles/how-young-children-learn-english-
another-language 
http://www.mineducacion.gov.co/1621/propertyvalue-32266.html 
 
APPENDIXES 
APPENDIX 1 
INSTRUMENT USED IN DIAGNOSIS STAGE 
UNIVERSIDAD LIBRE DE COLOMBIA 
INSTITUTO DE POSTGRADOS 
MAESTRÍA EN EDUCACIÓN CON ÉNFASIS EN DIDÁCTICA DE LENGUAS EXTRANJERAS 
CUESTIONARIO DIAGNÓSTICO  
Este cuestionario va dirigido a estudiantes de primaria del colegio  Robert Kennedy, estudiantes de tercer grado 
entre los 8 y 10 años de edad, cuya finalidad es analizar la información que de ésta se derive para en caso de ser 
necesario tomar decisiones que permitan reorientar el proceso de aprendizaje de una lengua extranjera.  
Propósito: El cuestionario que usted va a realizar tiene como finalidad establecer su actitud en  el aprendizaje del 
Inglés para utilizar la metodología adecuada en su enseñanza lo que permitirá obtener información válida, confiable 
y objetiva acerca de cómo se está realizando dicho proceso.  
Instrucciones para su aplicación: El cuestionario consta de 4 preguntas de selección múltiple, orientadas a 
identificar la actitud en el aprendizaje de una lengua extranjera, que le permitirán mejorar su desempeño en el 
mismo. No tema responder Nunca, a alguna pregunta, ya que esto permitirá buscar alternativas pedagógicas futuras.  
Nombre: _______________________________________________ Grado: ____________________ Código: 
_____________________ Valoración total: _______________________________________ 
Lea cuidadosamente cada pregunta y de acuerdo con su grado de identificación con cada opción de respuesta podrá 
elegir entre las diferentes posibilidades a marcar. Las siguientes preguntas son de selección múltiple con opciones de 
la letra a hasta la letra c, las cuales debe marcar con una X 
1. EN  TU CLASE DE INGLÉS: 
Te sientas y esperas a las indicaciones de tu profesora: 
a. Siempre   b. A veces (12)  c. nunca  
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Permaneces de pie y sigues hablando con tus compañeros esperando a que tu profesora te pida que tomes asiento y 
escuches: 
a. Siempre   b. A veces (22)  c. Nunca 
Preguntas ¿qué vamos a hacer hoy? 
a. Siempre   b. a veces (6)  c. nunca 
2. CUANDO LA PROFESORA DA LAS INSTRUCCIONES, TÚ: 
Observas y escuchas: 
a. Siempre   b. A veces (12) c. Nunca 
Sigues hablando y permaneces de pie interrumpiendo frecuentemente: 
a. Siempre   b. a veces (8) c. Nunca  
Pides la palabra y resuelves tus dudas: 
a. Siempre (16)   b. A veces (4)  c. Nunca  
3. AL  DESARROLLAR LAS ACTIVIDADES TÚ: 
Realizas los ejercicios: 
a. Siempre (16)  b. A veces (4) c. Nunca (4)  
Pides de nuevo explicación a tu profesora: 
a. Siempre   b. A veces (4) c. Nunca  
Esperas a que la profesora vaya hasta tu puesto y te observe desarrollar los ejercicios: 
a. Siempre   b. A veces (4) c. Nunca  
Te distraes con diversos objetos (carros, muñecos, canicas etc.): 
a. Siempre   b. A veces (8) c. Nunca  
4. CUANDO NO TERMINAS LA ACTIVIDAD (EN CLASE) TÚ: 
La terminas en casa: 
a. Siempre (16)   b. A veces (12) c. Nunca (4) 
La dejas incompleta: 
a. Siempre (4)   b. A veces (4)  c. Nunca 
5. TEMAS QUE TE GUSTAN Y QUIERES APRENDER EN INGLÉS:                       
a. Lectura y escritura (4)  
b. Los números (8) 
c. Palabras y pronunciación (4)  
d. Canciones (4)   
e. Los días de la semana (4) 
f. Los animales (4)  
g. Ciencias dela computación (4)  
h. Que la profesora escriba y explique en español y en inglés (4)  
i. Respuesta nula (4)  
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6. MATERIALES CON LOS QUE QUIERES TRABAJAR:  
a. Videos (4)  
b. Plastilina (8)  
c. Juegos didácticos (8)  
d. Dibujos (4)  
e. Fomi (4)  
f. Papel, Cartón paja (4) 
g. Pinturas y colores (4) 
 h. Respuesta nula (4) 
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7. ACTIVIDADES QUE QUIERES DESARROLLAR                                                      
a. Dibujar (4)  
b. Colorear, hacer figuras (4)  
c. Cantar (4)  
d. Inventar diálogos en inglés (8)  
e. Pegar palabras en Inglés y formarlas (4)  
f. Leer (4)  
g. Pintar (4)                                                                                            
h. Respuesta nula (4)  
i. Realizar mesas redondas (4) 
 
8. SUGERENCIAS PARA DESARROLLAR EN CLASE  
a. Estudiar y tener tareas (4)  
b. Clase más dinámica, mejor explicación y más entendimiento para ser capaz de aprender (4)  
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c. Tomar la clase fuera del salón (4) 
d. No responde (4) 
e. Juegos en inglés de palabras (4)  
f. Canciones y ritmos en Inglés (8) 
g. Hacer juegos didácticos para aprender (8)  
i. Respuesta nula (4) 
 
Note: Author source 
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APPENDIX 2 
INSTRUMENT USED IN DIAGNOSIS STAGE 
UNIVERSIDAD LIBRE 
INSTITUTO DE POSGRADOS 
MAESTRÍA EN EDUCACIÓN CON ÉNFASIS EN DIDÁCTICA DE LENGUAS EXTRANJERAS 
PRUEBA EVALUATIVA ORAL 
Propósito: La prueba que vas a realizar tiene como finalidad medir tu nivel de conocimientos, habilidades, aptitudes 
en vocabulario y expresiones aprendidas en el idioma Inglés en esta etapa del proceso de aprendizaje. 
Nombre: ___________________________________________________ Grado: ________________ 
Código: ________________________ Valoración Total: ___________________________________ 
Las actividades propuestas tienen como objetivo evaluar vocabulario y dar cuenta del nivel de aprendizaje de 
acuerdo con los temas vistos en clase.  Posteriormente se determinará tus fortalezas y que aspectos deberás mejorar 
o trabajar para fortalecer sus conocimientos y el uso de la lengua inglesa, de acuerdo a los criterios de evaluación 
previamente definidos. 
 Trabajo individual: 
Cada uno de los estudiantes pedirá la palabra y tomará el turno, saludará, se presentará y participará diciendo 
palabras y frases a la fecha aprendidas de temáticas como colores, figuras, números y otros. 
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APPENDIX 3 
PROPOSAL 
UNITS 
The proposal lied on the presentation development and evaluation of tasks through the pre-task, while task and post-
task stages that give strength to the topics of theoretical framework. 
Table 1 Unit 1 
Class Level: Third Graders  
Topic: MY NEIGHBORHOOD (favorite places)   
Learning Objectives: Students will be able to orally identify and describe images. 
Language Objective: learners will be able to orally identify neighborhood places expressing their location, 
facilities around it and what people do there. 
Content: Neighborhood Places,  
Communicative content: Use of verb to be, nouns, verbs.  Recognize prepositions of place. Use of 
affirmative/negative and Interrogative sentences using It is and I go. Identify wh-questions such as: what-where. 
1. PRE-TASKS  
1.1 Warming up: Prior knowledge 
Knowing my neighborhood places.                                               
The teacher asks learners to observe some neighborhood places from a poster. Then asks the following questions: 
a. What do you recognize about them? b. Are there any other places in your neighborhood? Mention them c. Which 
are the characteristics you can detect there? d. What kind of things can you identify there? 
1.2 Presentation of the information 
Identifying my neighborhood places 
Teacher shows and describes a poster with images about neighborhood places; learners will identify each picture 
and its corresponding word in it.  
2. WHILE TASKS: 
2.1 Practice  
Individual learning  
Saying my neighborhood places  
Students will watch some places in the neighborhood and will identify each drawing and words in it. After that, 
they will answer what is your favorite place? My favorite place is…  
The teacher asks individually in a voluntarily way „what place is it?‟ pointing one by one each place and answering 
through the example „it is ...‟  
Making my neighborhood flashcard 
On a cardboard, learners decorate, draw and write in big letter one of their favorite neighborhood places. 
Pair learning  
Communicative activity 
Ask each classmate in your group what neighborhood places they like going to. Decide on an appropriate present 
for each person. 
Group learning  
Memory game: what‟s missing?  
Two students show one by one, ten of their favorite neighborhood place cards (made in the individual learning). 
Children memorize each word in one minute. Then, all the words are covered at the same time. Voluntarily, one 
student says the ten covered places; finally the student checks the words with the whole group.  
They make some neighborhood board games: lotteries and bingos with cardboard and magazine cuts to be played 
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in the classroom.  
Our class noticeboard  
Learners display pieces of work done: neighborhood flashcards, on the English wall. 
3. POST-TASK 
Closure/synthesis: learners describe their neighborhood, finally they will assume how can they apply the new 
know-how in other situations 
Evaluation: 
Learning (assessment): I evaluated learners‟ performance according to the following aspects: 
Respect, attention 
Responsibility at bringing materials 
Participation in the activities 
Presentation of products made by each student 
Revision of their own vocabulary 
The previous aspects were evidenced on pictures and videos. 
I assessed the speaking skill by watching and analyzing the video recording and taking notes in the diary. 
Reflection and self-evaluation: learners answer orally and in their notebooks about their own process according to 
a given format. 
Remarks: 
TB: Task based 
OS: Oral skills 
Note: source author      
Table 2 Unit 2 
Class Level: Third Graders  
Topic: MY NEIGHBORHOOD (activities)   
Learning Objectives: Students will be able to orally identify and describe images. 
Language Objective: learners will be able to orally identify neighborhood places expressing their location, 
facilities around it and what people do there. 
Content: neighborhood places,  
Communicative content: Use of verb to be, nouns, verbs.  Recognize prepositions of place. Use of 
affirmative/negative and Interrogative sentences using It is and I go. Identify wh-questions such as: what-where. 
1. PRE-TASKS  
1.1 Warming up: Prior knowledge  
What I do in my neighborhood places.                                               
The teacher asks learners to observe some actions in the neighborhood places from a poster. Then asks the 
following questions: a. What do you see there? b. Are there any other actions people do in your neighborhood 
places? Mention them c. Which are the actions you can do there?  
1.2 Presentation of the information 
Talking about actions in my neighborhood places 
Students will look at a poster about what people do in the neighborhood places and will identify pictures and words 
in it.   
After that, they will answer: what is the most interesting action? Then, the teacher asks individually in a voluntarily 
way „what do they do? One by one each action and answering through the example „they…´  
2. WHILE TASKS 
Individual learning 
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My neighborhood actions 
Now think of four things you do on Saturdays when you go out your house.  Say sentences following the model: 
On Saturdays I…, … and…                                                                                
My neighborhood plan.  
Children draw their house, a characteristic symbol and write the names of the places in their neighborhood or 
actions performed in these areas for virtually orienting in space situations. 
Short explanation regarding the neighborhood plan action 
Point at, name and locate the nearest actions places to their homes for orienting and  knowing how to arrive to a 
determined place  
Pedagogical tasks activation 
List three places you are thinking about going on this Sunday and what you do there. 
Pair learning 
Language exercise  
Ask your partner the actions he/she does in his/her neighborhood 
Group learning 
Students tell their partners where they are thinking about going.  For each place, they get an action and a reason 
from three different partners.  Then, they mention the best activities.  
What do people do at…? 
By groups, on craft paper they elaborate a poster pasting big cuttings about actions people do. 
Then they will explain the corresponding activities people do at those places.   
3. POST TASK  
Making my own English picture dictionary 
Learners paste two medium size images from magazines or newspapers in two 4A sheets fastened by punching 
holes in the edge of the pages and attaching with strings, writing neighborhood places, actions and occupations. 
They use one page to two words and images in total eight pages. They decorate them to make them pretty and as 
original as possible making a good use of space. Then they will present their products orally 
Closure/synthesis: students describe their actions, finally they will assume how can they apply the new know-how 
in other situations 
 Evaluation:  
Learning (assessment): I evaluated learners‟ performance according to the following aspects: 
Respect, attention 
Responsibility at bringing materials  
Participation in the activities 
Presentation of products made by each student 
Revision of their own vocabulary 
It is evidenced in pictures and videos. 
I assessed the speaking skill at watching and analysing the video recording and taking notes on the diary. 
Reflection and self-evaluation: students answer orally and in their notebooks about own progress. 
Remarks:  
TB: Task based 
OS: Oral skills 
Note: source author 
Table 3 Unit 3 
Class Level: Third Graders  
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Topic: MY NEIGHBORHOOD (occupations) 
Learning Objectives: Students will be able to orally identify and describe images. 
Language Objective: learners will be able to orally identify neighborhood places expressing their location, 
facilities around it and what people work there. 
Content: neighborhood places,  
Communicative content: Use of verb to be, nouns, verbs.  Recognize prepositions of place. Use of 
affirmative/negative and Interrogative sentences using It is and I go. Identify wh-questions such as: what-where. 
1. PRE-TASK 
1.1  Warming up 
Ask learners to check the materials they need for each session. 
1.2 Prior knowledge 
Knowing people‟s occupations 
The teacher asks students to observe some occupations from a poster. Then asks the following questions: a. What 
do you know about them? b. Are there any other occupations? Mention them c. Which are the jobs people do there?  
1.3 Presentation of the information 
Saying people‟s jobs 
Learners will look at a poster about jobs and will identify them and known words in it. 
After that, they will answer what is your favorite job? Then, the teacher asks individually in a voluntarily way 
„what job is it?‟ pointing one by one and answering through the example „it is ...‟ 
Pedagogical task rehearsal 
Answer to the question “What do you want to be when you grow up?” 
Ask “where do they work?” 
2. WHILE TASK 
2.1 Individual learning                                                                           
Making yogurt pot or plastic cup puppets. 
Students turn the pot upside down, draw eyes, nose and mouth with colored markers or paints, make ears with 
foamy or cardboard, add strips of wool or colored paper for hair, then attach it to a stick and decorate with clothes 
They hold the puppet by the stick for representing their favorite job in front of the class. 
The teacher asks them the following question: „what do you want to be when you grow up?‟ 
Short dialogue using the puppets 
2.2 Pair learning 
Children invent a short conversation and represent it  through puppets expressing what they want to be when they 
grow up 
2.3 Group learning  
Who works at that place? song 
Learners practice pronunciation and comprehension and for having fun they listened to the Song „who works at that 
place?‟ 
Lyrics: Who works at that place? 
Who works at that place? The teacher works at the school. The doctor works at the hospital. The seller works at the 
shopping center. The guard works at the park. The baker works at the bakery. They work at those places 
Students read who works at that place? song from the board. Teacher reads it at least three times using different 
intonation, then they do the same the whole group, by rows and individually. 
3. POST- TASK My English folder. 
Learners decorate a cardboard folder with drawings in order to file each of the activities done (the neighborhood 
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plan) to file the hands-on activities done for following a sequence and being assessed and self-assessed 
continuously. 
Closure/synthesis: learners describe their neighborhood places, actions and jobs; finally they will assume how can 
they apply the new know- how in other situations 
Evaluation: 
Learning (assessment): I evaluated students‟ performance according to the following aspects: 
Respect, attention 
Responsibility at bringing materials  
Participation in the activities 
Presentation of products made by each student 
Revision of their own vocabulary 
It is evidenced in pictures and videos. 
I assessed the speaking skill at watching and analysing the video recording and taking notes. 
Reflection and self-evaluation: learners answer orally and in their notebooks about own progress. 
Remarks: TB: Task based 
OS: Oral skills 
Note: source author 
Table 4 Unit 4 
Class Level: Third Graders  
Topic: MY CLASSROOM 
Learning Objectives: Students will be able to orally identify and describe images. 
Language Objective: learners will be able to orally identify school setting: their classroom expressing school 
supplies, classroom objects and their characteristics following instructions when using or borrowing/lending them. 
Content: the classroom   
Communicative content: Use of verb to be, nouns, verbs, personal pronoun „it‟.  Recognize prepositions of place. 
Use of affirmative/negative and Interrogative sentences using It is and I go. Identify wh-questions such as: what-
where. 
1. PRE-TASK 
1.1  Warming up 
Ask learners to check the materials they need for each session. 
1.2 Prior knowledge 
Knowing classroom objects and school supplies 
The teacher asks students to observe the classroom, its real objects and school supplies. Then asks the following 
questions: a. How many of these items do you know? b. Which items do you see? c. How many of these things do 
you use every day? d. Which ones does your teacher use most often? e. What items do you carry in your book bag? 
1.3 Presentation of the information 
Saying classroom objects and school supplies 
Learners will look at the real classroom objects, school supplies and will identify them and its name. 
After that, they will answer.  Then, the teacher asks individually in a voluntarily way what is it?  showing them one 
by one and answering through the example „it is ...and „they are...‟ 
Pedagogical task rehearsal 
Answer to the question “What objects can you identify inside your classroom?”How do you say it in English? 
Ask “how many … are there?” 
2. WHILE TASK 
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2.1 Individual learning                                                                           
On the card, students draw and decorate one classroom object and/or a school supply with colored markers or 
paints; describe it orally, for representing their school supplies in front of the class. To represent a short dialogue 
using the cards  
2.2 Pair learning 
The task begins with a quick receptive review showing flashcard to students for remembering their meaning and 
practicing pronunciation.  To elaborate a School supplies collage:  Students paste and decorate classroom supplies 
images on craft paper. To invent a short conversation, supported by the poster expressing what each school supply 
is. Describe an object to your partner and have him/her guess what it is. Tell where each item is located in the 
room. 
2.3 Group learning  
What, what, what is it?  Song. To be sung with realia.   
Learners practice pronunciation and comprehension and for having fun while they listen to the Song „What, what, 
what is it?‟ 
Lyrics: Chorus: What, what, what is it? Let‟s say what it is. A marker, a pencil and an eraser, that is what it is. 
What, what, what is it? Let‟s say what it is.  A color, a pen and a ruler, that is what it is, that is what it is, that is 
what it is. 
Other verses: /a notebook/a pencil sharpener/and a schoolbag. 
Act the song.  While they are singing the song, one child is the student who walks around the classroom and the 
other groups are the objects, as they are mentioned they form a line and follow the student. 
What, what, what is it? Song from the board. The teacher reads it at least three times using different intonation 
and voice, then students do the same in the whole group, by rows and individually. 
Realia supplies are placed on the desk. A volunteer student picks them one by one from the desk and says each 
name using the phrase it‟s a/an…. The teacher asks them the following question: „what do you want to?‟ 
Using the content of their pencil cases, the class is divided in group A and group B; ten school supplies are put in 
a bag.  One student from a group takes out one object, the other gives him/her an instruction and he/she follows the 
instruction For example: „Take the notebook out‟.  
REALIA GAME. While a student points to each classroom part, the class says its word. 
MAKING MASKS,  on a white paper dish , drawing a classroom object, its eyes, nose and mouth, cut the holes, 
decorate, attach a piece of string to both sides of the mask. Then represent the object by introducing it and its 
functions.                                                
SCRAPBOOK. Plan of my classroom. In an A4 sheet draw, decorate each object of your classroom. Then explain 
it in front of your class. 
3. POST- TASK  
Our English NOTICEBOARD.  Make a showcase: to display pieces of work done by individual children. Learners 
decorate the classroom wall with drawings or pictures in order to paste a sample of each of the activities done show 
the hands-on activities done for following a sequence. 
Closure/synthesis: learners describe their school supplies, classroom objects and instructions; finally they will 
assume how can they apply the new know- how in other situations. 
Evaluation: 
Learning (assessment): I evaluated students‟ performance according to the following aspects: 
Respect, attention 
Responsibility at bringing materials  
Participation in the activities 
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Presentation of products made by each student 
Revision of their own vocabulary 
It is evidenced in pictures and videos. 
I assessed the speaking skill at watching and analysing the video recording and taking notes. 
Reflection and self-evaluation: learners answer orally and in their notebooks about own progress. 
Remarks: TB: Task based 
OS: Oral skills 
Note: source author 
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APPENDIX 4 
INSTRUMENT USED DURING THE INTERVENTION 
JOURNAL 
COLEGIO ROBERT FRANCIS KENNEDY IED.   DESCRIPTION OF ASPECTS OBSERVED 
GRADE: __________                                             NUMBER OF STUDENTS_____ 
Unit 1 My neighborhood 
1.PRE-TASK  
1.1 Warming up     
Students brought materials, they were responsible 
1.2 Prior knowledge  
Students observed the neighborhood poster interestingly and curiously.  Student 1 read the words without 
pronunciation.  2 read well.   3 said the words in Spanish.   To the posted questions: a. What do you experience 
about them? 4 answered “Sé que son lugares para ir”. b. Are there any other places in your neighborhood? 
Mention them 5 answered “yes, hay otros lugares: school, house, and park”. c. Which are the characteristics you 
can identify there? 6 answered “son grandes, pequeños”.  d. What kind of things can you watch there? 7 answered 
“personas y objetos”.  They expressed many things but some of them were in Spanish. 
 1.3 Presentation of the information 
The teacher and the group interacted orally at identifying pictures; children observed images, listened  and said 
words and match them with written expressions in a colorful poster: house, school, park, bakery, mall, 
supermarket, restaurant, hospital; they read after teacher, first the whole group then half of the class, by rows and 
finally some students of each row individually.  The teacher asked, some of them answered looking at the poster, 
others in Spanish but classmates reinforcing its corresponding word in English.  1, 3, 5, 6, 7, 8, 9, 10 read aloud 
guided by the teacher, matched illustrations and the right word. They also requested explanations „teacher cómo 
se dice museo?‟ about unknown words.   
2. WHILE TASKS: 
2.1 Practice  
Individual learning  
 Asking ten volunteers to say each one of the ten words in front of the class: only two students voluntarily asked 
their turn, they were asked to say those words, but as there were no more volunteers, the teacher chose two 
participants until complete ten.  It was common that only two from ten participated because the class was only 
once a week, therefore, one week passed without children looking at what they practiced, heard and said in class. 
Some students mentioned their favorite place. They did not use complete sentences to present their ideas; usually 
they did not use articles.  Some of them named every place at pointing to them.  Almost everyone was very afraid 
to speak in public. There were serious difficulties in expressing themselves.  Individual participation provoked 
avoidance and rejection, especially if the teacher asks a particular person.  Every one of these ten students had a 
monitor partner for supporting doubts.  
Students created a picture card with materials chosen by them.  On a cardboard, they drew, decorated and wrote 
their favorite neighborhood place. 80% of them brought the required materials.  Voluntarily some of them 
explained in front of their partners;   students 3 and 4 were interested in paying attention to their partners‟ 
explanations; they expressed “interesante” “yo no hice mi… ”; Student 6 was the monitor in this class, he 
organized the class, served as model at taking pictures; they behaved well, conflict was not perceived with other 
because he was motivated.     
Pair learning  
Communicative activity 
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Students asked and answered neighborhood places they like going and a present for each person; it was difficult 
to use long sentences they limited to say just the place and most of the time failed in pronunciation.  Pair work 
helped partners to take turns and promoted voluntary participation; but a couple participated under the pressure of 
one of the participants. This couple in their participation read what they wanted with pronunciation difficulties.  
Both of them interacted but forced by their partners, they avoided interacting with another partner or with the 
teacher in some opportunities.  Working in peers was a little bit complicated since some did not want to work 
with such partners but it is important to explain the importance of sharing with others to them.  
Group learning  
Memory game: what´s missing? Students organized themselves into four groups; Two of them showed one by 
one, ten of the cards (individual learning) about favorite neighborhood place. They observed and tried to 
memorize in a minute the images seen. Then, they covered the images at the same time. Voluntarily each one 
took turns and said the places and finally checked the words with the whole group. They were spontaneous and 
developed memory abilities. 
Students showed interest in participating through the description of flashcards and matching pictures from a 
poster with words.  
Repetitions of words and expressions, and answering questions in front of the class were developed. One student 
worked with his partner and looked interested doing it. Another was interested working in pairs; she shared ideas 
with her partner and asked the teacher questions on two occasions.  With repetition of words, phrases or 
sentences guided by the teacher, they felt comfortable because it is something that is performed by the whole 
class and felt like nobody was evaluating them. 
3. POST-TASK 
OUR CLASS NOTICEBOARD  
Students displayed pieces of work done: neighborhood flashcards, plan on the English wall, classroom chart and 
the hall.  Voluntarily, they explained in sentences who was represented in these pieces of work and what people 
did in each place showed.   
 
 
Unit 2 Activities 
1. PRE-TASKS  
1.1 Warming up 
1.2 Prior knowledge 
1.3 Presentation of the information 
I provided the group with a model by showing the poster and pointing out to some of the activities people did in 
such places.  The children took five minutes to focus on the exercise; to follow the sequence of listening and 
looking at the pictures was a little bit difficult, some of them got lost. The teacher introduced simple statements 
expressing activities people did at those places “people play at the park”.  Children listened and understood 
helped by the teachers face and body gestures.  Then, students talked about activities people did at those places. 
They told their partners where they thought of going.  For each place, they got an action and a reason. As things 
to do they mentioned: “study, play”. As reasons: to learn, to have fun.  
Each one of them said the word in Spanish and the one that gave the word said it in English then, the whole group 
repeated it. 
2. WHILE TASKS 
Individual learning 
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Ten did not bring the neighborhood plan of the previous class in a complete way and they did not develop the 
task.  A girl felt insecure to speak and feared to make mistakes. When one of them participated the other ones 
also did it in groups. They were happy, interested and energetic to participate but others looked at another side 
and one of them was sleeping because he/she did not have their materials and/or the task.                                                                                                          
Students gave a short explanation of their neighborhood plan: they pointed at, named and located the nearest 
places to their houses for orienting and knowing how to arrive to a determined place for representing and talking 
about their favorite job. Voluntarily, twelve of them participated. Those that were less engaged with academic 
processes participated in body expressions more than oral expressions. 
80% of students named eight places to practice pronunciation.  
When exercises were not understood even when the instruction was explained in Spanish or many times it was 
necessary to be remitted to the previous classes “do you remember when saying, drawing and coloring the 
professions of the white poster with red?” they responded “ah sí.” Students 3, 7, and 1 were ready to follow 
instructions (explained until three times); 6, 4, 8 and 10 were conscious, they were concentrated, it seemed to be 
more attractive to these students: to talk, to make drawings, other asked partners when they needed to find the 
answer to their doubts, and for the other four to concentrate during the task.  
From the 5 who handed the neighborhood plan out, it could explain the quantitative/qualitative results after 
analysing their answers.  Five students did not understand, nevertheless only five understood since they 
sometimes paid attention and executed tasks, and just three reflected comprehension, following instructions and 
strategies for answering.  
Then for their own initiative student 5 questioned student 2 about some words although 2 did not respond. 
Student 1 was focused on the exercise, those who passed it, were monitors who explained and resolved partners‟ 
doubts.  
Pair learning  
Showed enthusiasm while answering about their own experiences, like principal topics in the classroom taking 
the importance they had in simple situations and relationships in daily life that could be expressed and solved 
linguistically 
Described pictures and talked in pairs about plans to do in the neighborhood, activities such as students‟ 
participation, were developed.  
Group learning  
Children showed interest in recreational activities and a good attitude toward new materials and ideas. 
It was really difficult to establish the differences among individual and collaborative work because children talk 
but most of them did not really listen to each other.  Sometimes, many students did the same work but it was not 
evident if they were helping each other or if they were talking about their daily situations. 
How a bad relationship among the members of the group affect their performance making them fear participation 
in front of their classmates. 
3. POST-TASK 
Making my own English picture dictionary 
They used one page to two, using words and pictures coming to a total of eight pages. They decorated them to 
make them pretty and as original as possible making good use of space. 
Personal picture dictionaries allow them to personalize their own lexical development and to identify their 
growing speaking skill while they are describing.  The material made the exercise a little slow but the teacher got 
some paper and some material with the same partners.  While drawing the corresponding representation of each 
word, they worked by pairs with a book 
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Unit 3 Occupations  
1. PRE-TASK 
1.1  Warming up 
1.2 Prior knowledge 
1.3 Presentation of the information 
A professions poster was presented, first the teacher read, then students.   The poster was a helpful resource 
because it allowed the students to center their attention and pleased them because of the appealing drawings, the 
letters and the colors. 
Students stated that the teacher spoke in English most of the time and they did not understand at all or they had to 
wait until the teacher said it in Spanish to be able to understand what she meant   
2. WHILE TASK  
2.1 Individual learning 
It was suggested to draw and decorate with colors; Students drew and dedicated time to do it;  
 Supported by pertinent materials, children can create diverse resources to develop activities and describe, speak 
and talk about personal situations   
Masks made children become aware of the sound of the new language, practicing new vocabulary making feel 
them relaxed at the moment of speaking. 
One student expressed that as he did not read in English he felt embarrassed, another one stated that she did not 
bring homework.  
Distraction in the classroom had been reflected in different ways such as: students talked to theirs partners; they 
put notebooks away before the class ended.                
2.2 Pair learning 
Students identified and described pictures from posters, cut pictures from magazines which comprised 
neighborhood places and professions through eliciting partners by themselves.  
They constructed sentences expressing the place where each one works. „The teacher works at school. The child 
plays soccer at the park‟.   
Students felt motivated when the pairs participated and after, the whole class applauded them.      
2.3 Group learning  
Four students voluntarily went to the board, drew and said some professions allowing group and collaborative 
work:  “teacher, police”             
Students did the task with 2 partners. The other members of the group did 6 professions of 12 perhaps because the 
time of class was shorter.   
Students practiced pronunciation, intonation, rhythm and comprehension and for having fun they listened to the 
Song „who works at that place?‟ They said it at least three times using different intonation; the whole group, by 
rows and individually. The teacher asked them to name expressions they understood; they understood 5% of the 
song.  They tried to pronounce or sing which made it a little difficult because there were certain unfamiliar 
sounds to them. “Fall in the note” game was entertaining to sing and enjoy. Then, disguised children acted it out.  
They classified with colors each neighborhood place and then each profession. 
They associated words with actions by singing songs and drawing.  
They made a special effort when they were told they were going to be recorded  
Children´s work was recorded for making short videos in short presentations, dialogues and songs supported with 
hands-on activities done by them. 
Activities were filmed: students love watching themselves on TV that gives each other confidence, 
Gave answers according to a text song in regard to students‟ strategies used for speaking. 
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3. POST TASK 
Students decorated a cardboard folder with drawings and/or pictures to file each                                                                    
hands-on work done for following a sequence and being assessed and self-assessed continuously. 
The English folder was tailored to fit interests allowing them to record information about themselves. 
Students constructed handwork with diverse materials. 
 
Unit 4 My classroom 
1. PRE-TASK 
1.1 Warming up 
1.2 Prior knowledge 
1.3 Presentation of the information 
Real school supplies were presented; first the teacher spoke, then students.  Realia was a helpful resource because 
it allowed them to center their attention.  Apart from their closeness to them, the characteristics pleased the 
students. 
Students stated that the teacher spoke in English most of the time and they did not understand at all or they had to 
wait until the teacher said it in Spanish to understand what she meant   
2. WHILE TASK   
2.1 Individual learning 
It was suggested to cut and paste pictures from magazines; Students dedicated time to do it; supported by relevant 
materials children can create diverse resources to develop activities, describe, speak and talk about diary situations   
Masks made children become aware of the sound of the new language, practicing new vocabulary making feel 
them relaxed at the moment of speaking. 
One student expressed that as he could not read in English because he felt embarrassed, another one stated that she 
did not bring homework.  
Distraction in the classroom was reflected in different ways such as: students talked to their partners; they put 
notebooks away before the class ended.                
2.2 Pair learning 
Students identified and described pictures from realia which comprised school supplies and classroom objects 
through eliciting partners by themselves.  
They constructed sentences expressing the place where each object is located. „The door is next to the window. 
Put the notebook on the table  
Students felt motivated when the pairs participated and after, the whole class applauded them.      
2.3 Group learning  
When students voluntarily went to the board, drew and said some supplies group and collaborative work were 
promoted:  “scissors, eraser”             
Students did the task by pairs. The other members of the group did 6 objects 12 perhaps because the time of class 
was shorter.   
Students practiced pronunciation, intonation, rhythm, and for having fun they listened to the Song „what, what, 
what is it?‟ They sang it at least three times using different intonation in the whole group, by rows and 
individually. The teacher asked them to name expressions they understood; they understood 10% of the song.  
They tried to pronounce or sing which made it a little difficult because there were certain unfamiliar sounds to 
them. “Fall in the note” game was entertaining to sing and enjoy. Then, disguised children acted it out.  They 
classified with colors each school supply and then each classroom object. 
They associated words with actions singing songs and drawing.  They made a special effort when they were told 
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they were going to be recorded.   
Children´s work was recorded for making short videos in short presentations, dialogues and songs supported with 
hands-on activities done by them. 
Activities were filmed: students love watching themselves on TV that gives each other confidence, 
They gave answers according to a text song in regard to students‟ strategies used for speaking. 
3. POST TASK 
Students decorated their classroom wall with drawings and/or pictures to show each                                                                    
hands-on work done for following a sequence.  This task was tailored to fit their interests allowing them to record 
information about themselves.  Students constructed handwork with diverse materials. 
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APPENDIX 5 (data analysis) 
DATA COLLECTION OF SPEAKING SKILL 
The data collection was made by selecting a sample of ten students at random (according to performance), a video 
transcription was made. To represent, give account of, observe, analyze and reflect on progress in students‟ process 
of learning a foreign language 
SAMPLES TAKEN FROM SUBJECTS /TRANSCRIPTIONS TASK STAGE 
Look and say with a poster SDC10251. The shopping center. In this situation students were looking at a poster 
with the teacher and reading the corresponding place.  
Look and say.  Video SDC10250 my neighborhood places. In this situation students were describing 
flashcards  
CATEGORY 
SUBJECTS RAPPORT ACCURACY PRONUNCIATION  FLUENCY 
1 
She was eager to 
participate in the 
activity, however 
he seems a little 
anxious   
She has sentence 
organization problems 
She did not pronounce well 
the word butcher 
butcher/bʊčər, pronounce 
butcher with the Spanish 
sound  
Her intervention was 
brief 
2  
He seemed to 
communicate in a 
very stressful way, 
probably due to her 
lack of vocabulary   
He communicates 
using words 
He  pronounced 
(stock/stɑk) instead of 
store/stɔr, pronunciation is 
deficient   
His intervention  is very 
brief 
3 She seems relaxed  
She has some syntax 
problems e.g. eyes 
brown 
She pronounced 
(baker/bekər)  instead of 
bakery/bekəri  e.g. Bread is 
made in a bakery 
 She does not use all 
vocabulary learnt in 
class 
4 
He was very 
stressed he didn‟t 
want to complete 
the task 
He uses an incorrect 
pronoun  
He did not pronounce well 
the word drugstore/drəgstɔr 
pronounce drugstore with 
the Spanish sound.  
He seems to be a little 
nervous, however, he 
does the activity 
5 
Gestures and 
postures showed 
interest. He felt 
comfortable using 
body language 
 He also has 
misordering problems 
H did not pronounce well 
fruit -vegetable stand/frut 
vɛdʒtəbəl stænd.  Said “blu, 
vegetab, stad” 
H started  without using 
an introductory 
sentence, He also uses 
just a very limited 
vocabulary  
6 
He seems a little 
anxious. 
He does not apply the 
correct syntax in his 
sentences  
He did not pronounce well 
jewelry/dʒuəlri.  Said 
“jerly” 
He participated in the 
activity asking and 
answering questions, 
however his vocabulary 
range is not wide 
7 
He participates 
because she is 
asked to do it. 
He describes the 
image in an acceptable 
way, but there is not 
correspondence in 
He did not pronounce 
appropriately police 
station/pəlis steʃən. said 
“Police stachon” 
Although He did not do 
any question, he 
identified the image in 
an understandable way 
73 
  
verb and number e.g. 
there are house, He 
also does not use 
definite articles 
8 
He has interference 
with his mother 
tongue. 
He confused the 
structure of 
interrogative 
sentences; however he 
was aware of this 
situation. There was 
not correspondence of 
verb and number in 
some of his sentences 
He did not pronounce 
appropriately Church/tʃərtʃ. 
Confused it with yard. said 
“Yor” 
He participated in a 
better way, he built 
complete sentences, 
looking for responses 
He seemed a little shy in 
class, although he built 
interrogative sentences 
he did not use most 
nouns 
9 
She felt 
comfortable using 
body language 
“Watch tv”.  She does 
not use the pronoun.   
She pronounces in a better 
way, but she still has 
problems with some words, 
especially vowels 
Her fluency improves, 
she makes short 
sentences and is capable 
of answering them  
10 
She seemed more 
secure speaking in 
English 
“I play.    She still 
makes some 
incomplete sentences 
She is making progress in 
her pronunciation, now she 
is more aware about the 
difference between some 
sounds especially vowels 
She speaks in a more 
fluent way, giving 
complete sentences and 
using more vocabulary 
seen in class  
 
Short role-plays with toys SDC 10123-10126. In this situation students were asking and answering questions 
between them about what people do in a corresponding place.    
SUBJECT RAPPORT ACCURACY PRONUNCIATION  FLUENCY 
1 She looked more 
secure speaking in 
English, however, 
she did not use 
interrogative 
sentences 
She communicates using 
words rather than 
complete sentences. 
There is no accuracy 
Her pronunciation is 
appropriate, although 
her intervention was 
brief 
She was the only one 
who used interrogative 
sentences, her 
vocabulary was wider, 
however, she tends to 
repeat words 
3 She seemed to 
communicate in a 
very stressful way, 
probably due to her 
lack of vocabulary 
“What you do do”? She 
has misordering 
problems, communicates 
with complete sentences 
but have some syntax 
problems e.g. do you. 
she pronounced 
correctly the few 
words she said 
She expresses more 
ideas about herself, 
however, she stops a 
few times while she is 
talking  
4 He was very 
stressed he did not 
want to complete 
the answer 
“I breakfast” He omits 
words 
His pronunciation is 
much better, being 
aware of his 
mistakes.  
He takes part of the 
dialogue more easily, 
his speech is 
appropriate despite 
some common 
mistakes  
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5 He seems to be a 
little nervous,  
however, she does 
the activity 
“Watch do do do”? He 
needs to practice 
pronunciation.   
His pronunciation 
was better, 
nevertheless, her 
intervention was brief 
He can speak in the 
second language more 
fluently, he also uses 
more vocabulary and is 
capable to make whole 
sentences 
6 He felt comfortable 
using body 
language 
“Watch tv”.  He does not 
use the personal 
pronoun.   
He pronounces in a 
better way, but she 
still has problems 
with some words, 
especially vowels 
His fluency improves, 
he makes short 
sentences and is 
capable of answering 
them  
7 He seemed more 
relaxed interacting 
with his classmates 
“Was to to”? His 
intervention was brief.  
He does not use 
questions learnt in class.  
He seems to forget all 
words practiced before. 
His pronunciation 
improves, his 
intervention in this 
case was longer 
His participation is not 
enough, he just speaks 
when he is asked to do 
it  
8 He seemed more 
secure speaking in 
English 
“I play.    He still makes 
some incomplete 
sentences 
He is making 
progress in his 
pronunciation, now 
he is more aware 
about the difference 
between some sounds 
especially vowels 
He speaks in a more 
fluent way, giving 
complete sentences and 
using more vocabulary 
seen in class  
9 She seemed more 
comfortable 
speaking in English 
and tried to interact 
with his classmates 
by asking them 
questions 
“What does she do? She made a mistake, 
but soon she 
corrected it, her 
pronunciation is 
better 
She does not introduce 
the description, besides 
it is very brief  
10 She looked more 
secure talking in 
English, however, 
she did not use 
interrogative 
sentences 
 “She sleps 
(sleeps/slips)”.  She 
tends to pronounce 
words as in Spanish 
Her pronunciation is 
making progress, 
though she needs to 
practice some sounds 
and do some 
exercises  
Her description is very 
brief, she does not use 
all verbs seen in class  
 
Question-answer school supplies with realia.  In this situation students were asking and answering questions 
among themselves about which the school supplies used in class are. 
SUBJECT RAPPORT ACCURACY PRONUNCIATION  FLUENCY 
1 She built 
interrogative 
and 
She asked: “What is it?” 
She also answered 
according to the object; 
Her pronunciation 
improves, however, 
she still needs to 
She speaks more easily, 
although she pauses her 
speech sometimes, she 
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affirmative 
sentences and 
looked more 
relaxed 
she gives instructions,. 
Seldom makes grammar 
mistakes, uses structures 
naturally and appropriately 
practice it in order to 
get better results 
pronunciation is 
appropriate.  
sometimes forget 
vocabulary, occasionally 
maintains flow of speech 
but uses repetition, self-
correction  
2 It is less 
difficult for 
him to express 
himself in 
English. He 
seemed more 
motivated to 
participate 
 Answers “it‟s a glue” his 
intervention was brief.   
He has some problems 
with syntax he is making 
efforts to improve his 
performance.  
Then he says “it‟s a board” 
board/bɔrd instead of 
(eraser/ɪresər).  He did not 
use the corresponding 
word worked in class, 
erros are frequent 
  “It‟s a serout” 
instead of 
(eraser/ɪresər).   His 
pronunciation is 
much better, although 
he makes a few 
common mistakes 
His speech is longer, 
although he pauses 
sometimes, he sometimes 
forgets vocabulary, 
sometimes maintains flow 
of speech but uses 
repetition, self-correction  
3 She seems 
more 
comfortable 
speaking in 
English. She 
also 
participates in 
the dialogue 
in a more 
natural way 
“What it is? She doesn‟t 
apply the correct syntax on 
his sentences.   She 
confused the structure of 
interrogative sentences. 
she has some misordering 
problems, frequently 
produces error sentences, 
though some grammatical 
errors persist   
“It‟s a color cake” 
instead of (case). She 
still has problems 
with some words, 
especially consonant. 
The word taught was 
color case but she 
pronounced 
color/kələr cake/kek 
she often 
mispronounces. 
She speaks fluently 
without pauses, her 
production is complete and 
coherent, she seldom 
forgets vocabulary, rarely 
maintains flow of speech 
but uses repetition, self-
correction  
4 He looks less 
afraid to speak 
in English, he 
is 
strengthening 
his self –
confidence, as 
a result he 
interacts more 
with his 
classmates 
“It‟s a scissor.” He 
confuses the use of it 
is/they are.  .  He identifies 
the image, but there is not 
correspondence in verb 
and number e.g it‟s a 
scissor, he made some 
grammatical mistakes , 
produces a majority of 
error sentences  
His pronunciation is 
much better, he just 
has problems with 
the /θ/ sound 
He speaks in a more fluent 
way, giving complete 
information and using 
more vocabulary seen in 
class, without any pause, 
rarely maintains flow of 
speech but uses repetition, 
self-correction  
5 He looks more 
relaxed, 
talking in 
English. He 
participates 
“What is it? He seldom 
makes grammar mistakes, 
, uses structures naturally 
and appropriately   
His pronunciation is 
appropriate. 
He uses more verbs, but he 
did not answer questions 
from his classmates, he 
seldom pauses, rarely 
maintains flow of speech 
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easily in 
dialogues 
but uses repetition, self-
correction  
6 He 
participates in 
the activity 
asking and 
answering 
questions.   
“It‟s a red pencil.”   
“It‟s a table”. He seldom 
makes grammar mistakes, 
uses structures naturally 
and appropriately  
He is more aware 
about the difference 
between some sounds 
especially vowels 
pronunciation. He 
has problems with 
the table/tebəl   e/ ə 
sounds. 
He started the description, 
without using an 
introductory sentence, he 
also uses just a very few 
verbs, long pauses, 
frequently maintains flow 
of speech but uses 
repetition, self-correction 
and slow speech to keep 
going   
7 Structures are 
organized in a 
good way.  He 
also uses 
vocabulary 
seen in class 
“What is is?  Some 
structures are incomplete 
or have the wrong words.  
He omits sometimes the 
personal pronoun, attempt 
basic sentence form but 
with limited success 
His pronunciation  is 
appropriate, although 
he makes some 
mistakes common for 
Spanish speakers /θ/ 
sound 
He participates in the 
activity asking and 
answering questions, 
however, his vocabulary is 
not wide, pauses lengthily, 
usually maintains flow of 
speech but uses repetition, 
self-correction and slow 
speech to keep going 
8 He still seems 
a little 
nervous and 
forced while 
talking in 
English, 
although his 
participation 
in the activity 
was better. 
“It‟s a pen.” He seldom 
makes grammar mistakes,  
uses structures naturally 
and appropriately  
“It‟s a wall.” Wall/ 
wɒl He still has 
problems with some 
words, especially 
vowels, he often 
mispronounces 
He speaks in a more fluent 
way, giving complete 
sentences and using more 
vocabulary seen in class 
rarely maintains flow of 
speech but uses repetition, 
self-correction  
9 She felt less 
stressed and 
talks in a more 
natural way. 
 
“What it it?  She omits 
sometimes the auxiliary.  
He often makes grammar 
mistakes, makes numerous 
errors 
Her pronunciation is 
better; however, she 
still needs more 
practice in order to 
get better results, she 
especially has 
problems with 
vowels , words 
ending in ed and /θ/ 
sound 
She does not introduce the 
description, besides it is 
very brief, she often 
pauses, usually maintains 
flow of speech but uses 
repetition, self-correction 
and slow speech to keep 
going, limited ability to 
link simple sentences 
10 She seemed 
more secure 
speaking  
“It‟s a pencil.” She seldom 
makes grammar mistakes, 
uses structures naturally 
“It‟s a bulletin 
board.”  She still has 
problems with some 
Her description is very 
brief, she does not use all 
nouns learnt in class, she 
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English and appropriately  words, especially 
vowels. She often 
mispronounces 
often pauses, usually 
maintains flow of speech 
but uses repetition, self-
correction and slow speech 
to keep going, gives only 
simple responses 
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APPENDIX 6 
INSTRUMENT USED AFTER THE INTERVENTION 
UNIVERSIDAD LIBRE 
INSTITUTO DE POSGRADOS 
MAESTRÍA EN EDUCACIÓN CON ÉNFASIS EN DIDÁCTICA DE LENGUAS EXTRANJERAS 
POST-EVALUACIÓN  AL FINALIZAR LA UNIDAD 
Nombre: ___________________________________________________ Grado: ___________ 
Código: ___________________ Valoración final: _______________ 
Elija la respuesta a cada uno de los enunciados, marcando con una x. 
 
1. Alcanzar los indicadores de logro fue:  
a. Fácil (7) b. Regular 1 c. Difícil 1 d. Otro: divertido (1) 
2. Los temas desarrollados fueron:  
a. Interesantes (9) b. Regulares c. Aburridos d. Otro: Buenos (1) 
3. Los materiales usados fueron:  
a. Llamativos (8) b. Regulares (2) c. No llamativos 
4. Las actividades realizadas fueron:  
a. Divertidas (10) b. Regulares c. No divertidas 
5. Las tareas propuestas fueron:  
a. Sencillas (8) b. Regulares (1) c. Complicadas (1) 
6. Las explicaciones dadas fueron:  
a. Claras (10) b. Regulares c. Confusas 
7. El trabajo en parejas fue:  
a. Productivo (6) b. Regular (2) c. No productivo (2) 
8. La disciplina del grupo fue:  
a. Excelente (3) b. Buena (1) c. Regular (6) 
9. La intensidad horaria es:  
a. Adecuada (7) b. Regular (1) c. Poca (2) 
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APPENDIX 7 
INSTRUMENT USED AFTER THE INTERVENTION 
UNIVERSIDAD LIBRE 
INSTITUTO DE POSGRADOS 
MAESTRÍA EN EDUCACIÓN CON ÉNFASIS EN DIDÁCTICA DE LENGUAS EXTRANJERAS 
POST-EVALUACIÓN ORAL  AL FINALIZAR LA TAREA 
Las siguientes son dos preguntas orales realizadas a los diez estudiantes sobre las tareas realizadas y como pueden 
ser mejoradas en próximas intervenciones  
1. ¿Cómo te parecieron las clases con el aprendizaje basado en tareas (actividades, temas, materiales)? 
1: “Fue divertido, aprendimos mucho lo del barrio, los nombres en inglés” 
2: “Chéveres, muy creativas y muy lindas” 
3: “Los niños fueron responsables porque trajeron el material” 
4: “Me parecieron creativas, divertidas para hacer planos” 
5: “Algunos materiales fueron reciclables como el papel el periódico y me gustó mucho” 
6: “Aprendimos más sobre las partes del barrio en inglés, objetos del salón de clase, útiles escolares,  las escribimos 
y las pronunciamos” 
7: “Hicimos muchas cosas con materiales, hicimos muchas manualidades para tener aquí en la carpeta de inglés” 
8: “Hicimos muchos trabajos en equipo, hicimos unos buenos trabajos 
2. ¿Qué oportunidades de mejoramiento propones para el aprendizaje basado en tareas (tareas, 
evaluaciones)? 
H: “Algunos niños son irresponsables, la profesora de las clases diarias nos manda hacer cosas, así que podíamos 
traer y guardar los materiales y usarlas también en la clase de inglés” 
9: “No son responsables, se quedan jugando y no ponen cuidado a las opiniones que uno hace” 
10: “Que la profesora hable con los papás, para que los niños puedan traer los materiales y no se les quede ninguna 
tarea en la casa” 
2: “Porque son perezosos, no les gusta trabajar” 
1: “Porque los niños no quieren aprender, no trabajan en el cuaderno 
8: “Ellos saben que la clase de inglés es cada ocho días, no hacen la tarea el mismo día sino se acuestan a dormir” 
4: “Que son niños que no se acuerdan que tienen que traer los trabajos cada ocho días, que la profesora viene a 
recoger los trabajos y a revisarnos y ella puede revisar en cualquier momento el cuaderno y ellos no han trabajado y 
unos que no vienen acá al colegio y se quedan durmiendo en la casa” 
8: “En las evaluaciones se empiezan a parar” 
7: “No practican para las evaluaciones” 
1: “Sacan básico o bajo y van a la calle y no le dicen a los papás que por favor los ayuden a estudiar para la 
evaluación y se acuestan a ver televisión” 
7: “Los niños tienen capacidad de hacer el trabajo pero la pereza no los deja” 
Note: source Author 
 
 
 
